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‘|greater :distress as reflected in lowering of E and increase of A scores,

A lerably sometimes to pathological levels.
H *

v o

‘Ischool entry. Results showed that adaptation to nursery. school con-

‘|school at age 6 or withholding academics after age 2 or even earlier,may

‘| and ‘separateness is actually beneficial to children, as is commonly
.|believed, .Further investigdgation is needed to hetter understand separa-

S . H i
R 1 { .
’ ’ LI

4 {kdo.‘x,l . . ) ’r' . ALIODJ

,.Zj'%l Baeswel 0
: ¥ = ] louz

L Mheugay Mpe

Conﬁ&iaﬁon page . -

oyt p BT

i

f : {
: . ;.

— s

A, 4.! Q?mprahéhsivé.ProbrassEReport: . R ’ {ﬁ“f}:
' SEPARATIONéADAPTATIUN PHENONMENA IN,RESPUNSE TO KURSERY.SCHOOL ENTRY :
as Period: ' January 1, 1969 to December 31, 1969, : v

: b, Summary: A method was established to assess distress by - I
measuring changes in scoring of.attachment (A) and exploratory (E)
behavior, This method was used to examine children’s AE behavior six
months,.three .months and a few' days before, and again on the first,
third, eighth, fifteenth and ninetieth day after nursery school entry
with and without '~ mother, All children showed some distress upon
adaptation-separation as demonstrated by increased A and/or decreased E

‘lscores, Return to pre-entry scores of AE behavior indicated adaptation E

and decrease of distress. Younger children were found to have higher E
and lower A scores than older children before entry but reacted with

Maternal attitudes: Response of teachers and mothers in terms of the
child's increased need for mothering (Attachment) during the period of
adaptation-separation was significant, Children of mothers who made a
successful effort to meet increased A needs made a better-adaptation
rthan children of mothers who failed to respond. Mother*s presence at
’néréery school entry eased distress and facilitated adaptation, Too
early removal of the mother, less availability of .mother at home or
other separations (father, housekeeper) increased the distress consid-
"¢, A pilot study by van Leeuwen (1969) documented many differ= i
ent types of reactions to separation of child from mother”u@on nursery Si

trary to our social expectations does not follow an orderly pattern and :
children vary greatly in their ability to cope with this new experience| ;
The cultural push is for children to enter school at increasingly o
earlier ages., This . - -emphasis on early. independence in our culture it
is motivated necessarily by larger and larger numbers of mothers work= '
ing or socializing outside the home and increasingly greater involve- j
ment of mpthers away from.their children, In the same vein, some: of.
the current popular educational theory holds that starting academic

be wasting many years when thechild's potential or readiness for learn-
ing is :at a peak., The question. then arises, in view of the studied
reactions to separation from mother at early ages, both in human and
ani@al’infanfs. if perhaps this imposed early push towards independence

tion-adaptation phenomena at nursery school entry to institute proce-
dures which minimize trauma and promote a successful school situation,
' iAccording to Kaufman (1967), presence of the mother is comforting
to the monkey infant and separation is followed by either a withdrawal
to conserve -energy and avoid injury or an agitated increase in physical
activity calculated to regain comfort or remove distress., Agitated 1
searching, calling; decreased peer-directed behavior, deep depression
and éenis sucking occur. These separation ‘patterns are what he terms .
distress reactions organized around a comﬁort-distress'di@ersiOn, " E
' If pser alliances can form successfully only when maternal ties are
weakened (Harlow 1966) in a rather orderly -pattern of . lessening depen=-
dence, then therse must be crucial points in the child's development i
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‘flahier 1965, 1968) 'at which he is capable of coping with the enforced: {g
. |separation and required greater social development demanqed\by nursery 3!
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| be evidence of growth.- as A-decreases or remains at a low levels
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 direction, -

school, Behavioral disturbances of clinging, repeated physical
contacts with mother upon threat of her departure, frequent seeking of
sight of mother, all of.uwhich we term attachment behavior, indicate
difficulties upon nursery school entry, , '

. As Jensen and Bobbitt (1963) imply, emancipation from the monkey
mother is dependent upon the augmenting activity level of the develop-
ing child which permits him to.wander increasingly further from mother
and .also on mother's growing encouragement of exploration.of his
environment, Therefore, readiness to separate from mother, a require-
ment. for successful nursery school experience, should be indicated by
observation of the amount of activity and extent of exploration the
child engages in at nursery school entry, "exploratory behavior" (E) an
the need for mother as reflected in his “"attachment behavior" (A)., .
Both positive and negative changes observed at home and in school
develop as familiarity with nursery school progresses, .

It is hypothesized that behavior is affected by entry into ‘nursery
school and can be measured by A and £ ratings. : .
: A, Changes in amount of A should accompany time spent in nursery
school (n,s,). _
: 1, 'If nursery school is a positive experience, there should

p=

: .8. Independence - increased reliance on self for dressing}
getting toys, doing things for self, ability to separate from mother,
etec, should increase, ' . :
: b, Exploratery Behavior - reaching out to the environment}
animate and inanimate, and becoming involved with it should increase.
€. S5.0. should proceed at normal or accelerated rate,
d. Pleasure in activities should increass,
_ e, Interaction with Peers should increase,
o 2, If nursery school has a frightening component and the chil
is threatened by the new experience of nursery school, A should be
higher after entry than at pre-entry and should progressively decrease
as the new situation becomes a familiar one if sufficient mothering has
been available (otherwise A may be lowered because of increased hostile-
ity or denial of needs). Negative changes should accompany period
spent in nursery school, as A behavior increases or remains at a high
level:

1=

. a, Somatic Expressions (appetite,»sleep, control of,
elimination, etec, disturbances) should increase, C .
A b. -Social expressions (aggreSsion'or.hostility toward

peers, teachers, parents, excessive bossiness) shauld increase,

- c. Mother-child relationship - excessive directing and

demands made on. mother should increase, ’ . '
: » _Perceptual factors - attention span, ability to con-

centrate, gain pleasure in activities, should change in a negative

_ e, 5.0, (Vineland Social Maturity Scale) should proceed
at below normal rate or backslide, v -
B. Changes in amount of E should accompany time spent in n,s,

l, If n,s, is a threatening experience for "the child, his E
is expected to change in level at entry from pre-entry levbl'because of
the inhibiting effect of the new situation and should return to origin-
al level as he gets familiar with n,s, . o
L 2. . A relationship exists between each child's typical reactio
to separation and the direction of change in E, )

‘ -a, Withdrawal reaction in children to mother's immediate
removal should result in decreasing E upon entry and return to pre-

p=J
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entry level as n,s, becomes familiar, ‘

‘ b. Overactive reacting children to mother's immediate
removal should have increasing E upon entry and return to pre-entry
level as n,s, becomes familiar, ' '

Method

Sub jectss : : A
The subjects (Ss) used in this study consisted of. 26 children and

their mothers obtained from the waiting list of Little Village Nursery
School (LVNS), Los Angeles, California, Ages of all Ss ranged from 2=
11 to 4-3 at nursery school entry, All children.were from similar
socio-economic and intellectual backgrounds with parents of business
and professional occupations, . :

The' experimental (E) group consisted of 16 children (nine males
and seven females) who entered LUNS between January 1969 and September
1969 and three children (one male and two females) who entered other
nursery schools, . ’

Each S served as his own control for measuring. changes from his
baseline obtained at pre-entry dates. *

The control group consisted of 11 Ss, six of whom were Ss studied
3 and 6 months prior to nursery school entry, 3 Ss studied 3 months
prior to nursery school entry, and 1 S studied at 3, 6 and 9 months
without entry yet accomplished. ' -7
Tests: o . ‘
~ Vineland Social Maturity Scale (vsms) (Doll, 1965), which is
administered to the mother of the child and is designed to elicit res-
ponses indicating social maturity, was used to establish developmental
age and social quotient for all children. The test was also used as a
structured instrument to obtain changes in achievements in self help,
control of elimination, toileting habits, sociability, independence,

A modified Marschak Interaction Schedule (MIS) (marschak, -1960)
(Appendix A) was used to evaluate child-mothsr interaction, This test
is comprised of a series of tasks each child is observed performing
with his mother, : ) )

An Attachment-Exploratory Rating Sheet (A-E) (Appendix- B) was
devised for the purpose of rating changes in attachment and exploratory
behavior at various intervals of nursery school experience, The items
described in the A-E Rating sheet were obtained by comparing behavior
of two extremes, the shy child (high A, low £) with the hyperactive
child (low A, High E), The original A, 8, C Ratings were later replace
by a low to high rating scale. Ratings of 1 to 7 ?low to high) are
made on items measuring A and £ behavior indices,

Doll Play techniques were used to assess stage of psycho-sexual
development and unconscious conflicts about separation,

Procedure: _ ) .

Mothers of children on the waiting list of LUNS were asked to meet
with Examiner, They were told that the present study has the purpose
of studying adjustment to nursery school; Data were collected about
developmental history, history of prior separations (short and long)
and reactions, family constellation and history (including substitute
mothers e,q, housekeepers, etc.), play groups or neighborhood play,
mother's anticipations of n.s. for child and self,

The. experiment consisted of 4 phases conducted at various dates
according to time of n.,s, entry. '

Phase I. Pre-entry - Phase I was conducted prior to nursery

L=
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school entry,
Step 1 -~ Observations
Twenty minute observations, 10 minutes inside the classroom .

| and 10 minutes in the playyard, were made.of the (a) behavior of the

child (b) behavier of .the mother (c) mother-child interaction during
spontaneous play and in a structured situation, Ratings by two obser=-
vers were entered on the A-f Rating sheets (Appendix B) concerning
hesitancy, spontaneity, radius of exploratory behavior and frequency,
manner, amount of attachment to mother behavior as well as number of
rgquests for help, approval, sharing, The amount, direction and inten-
s;tydof activity was rated, the use of a transitional ob ject, mood were
note [ N . . v

Step 2 - MIS ! . : -

Following the observations, the child and mother were given
cards listing the tasks required in the MIS after they were asked to
enter the classroom where appropriate materials (clay, blocks, puzzles)
were assembled on a small table with chairs available for use., An
observer was, across the room, noting the behavior and child-mother
interaction. . Reaction to mother's leaving and changes after she left
were noted and scored. This test took approximately 15 minutes,

Step-3 - Doll Play .

- A second ohserver entered the room after the MIS and invited
the child to engage in doll play while mother went with a third 0 to
another room- for administration of the VSMS, The time of the doll play
varied in time from 0 to 20 minutes dependent on the child's ability
and desire to cooperate, Available for doll play were family of dolls,
doctor and nurse, babies, household furniture including bathroom equip-
ment, baby furmiture, pets and wild animals and cars. Spontaneous play
was encouraged but sometimes initial help was necessary, Notes were
.made on level of play, desire to play, how toys were used (naming or
dramatic play), ‘content of play., Sometimes questions were asked to
elicit feelings about starting nursery school.

Step 4 - VSMS ~

Simultaneously, the VSMS was administered to mother, The dir-
ections were followsed precisely, however, additional information was
elicjted about sleep patterns, toileting patterns, bedtime procedure,
independence or clinging behavior, changes in family relationships to
establish a baseline for anticipated changes as child advanced through
initial phases of nursery school, Approximately 20 minutes was allowed
to gather information for VYSMS and additional information,

Phase 1I. Day of Entry - Phase II was conducted on thezmorning of
the first day of nursery school, Detailed observations were ‘recorded
as in Phase 1 and an. A-E chart made out. A

Careful attention was given to noting A toward mother, teacher,
peers and observed during this first day of school at which time it is
customary for the mother to accompany the child to class, Also noted
were any changes observed. by mother in the behavior of the child,
especially as it pertains to independence, self-help, sleep, eating,
toileting patterns, i

This examination was repesated on the third, eighth, fifteenth and
nineteenth day of school. Reactions were noted to mother's leaving and
reuniting with the child,

Phase III, 15 days after nursery school entry - Phase III was
conducted on the afternoon of the 15th day in attendance in nursery
school, ’ .

A1l steps of phase I were repeated again, with the exception of
the MIS. Since the time the mother spends at n,s, with th? child
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usually diminishes, careful attention is given to reactions of the |
child to school attendance, changing patterns of self-help, independ -
dence, clinging to mother, toileting, sleeping and .eating patterns,:|
~ Phase IV, 90 days after nursery school entry - Phase IV was .
conducted on the afternoon of the 90th day of attendance repeating ..
phase III, . » ' . . o b
o d. Publications: will be forthcoming in Psychoanalytic, . P
Psychiatric and Psychological Journals, o ‘ At
‘ e, Staffing: - _ ‘ e
Kato van Leeuwen, M,D,, Instructor, Southern California . R
Psychoanalytic Institute, Associate Clinical Professor of Psychiatry|, - i -~
U.C.L.A, WMedical School; January 1, 1969-December 31, 1969, S :
Jupe M, Tuma, Ph,D., Research psychologist, Assistant Professor
of Psychology, University of Texas Medical Branch, Galveston, Texas; Co
January 1, 1969-August 1, 1969 and again December 8-December 15, 1968,

IS

=

‘Jean Roshal, Ph,D,, Private Practice, Psychologist, Pre-Schpool | - ..
Compensatory Program, Oubnoff School of Educational Therapy; Septem-
ber 15, 1969-Decsmber 31, 1969, . . o o R
| .7 Leila Beckwith, Ph,D.,, Medical Psychologist} NP, T,y U.Cul A, |
| Medical School; September 15, 1969-December 31, 1969, ° R
~» -Judith Dancoff, movie maker, graduate student in the department| -
of Cinematography of UCLA; June 1969-October 1, 1969, .. .-

... Inventorss: .. Kato van Leeuwen, M.D,

{. AERS (Attachmant-Exploratory Rating ‘Schedule) © = .0
-~ June Tuma, Ph.D., - A R

. v
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- Results ) X : , o Lo .
e l, As a group A remained the same on day 15 of nursery school as: “7}.
L compared to pre-entry lével, As a group E went down on day 15 of .| < %
nursery school, ‘ e ' ' CoLe T o
" | 2. 1In correlating rank order of age with Rank order of A and E,. .°{
. older children (between the ages of 3,2 and 4,2 years at nursery . |-
school entry) are more attached prior to entry than the younger - =i

children (note: four of the older children hag previous nursery . |
school experisnce), : : . : SRR B
3. " At day 15 the older children are more exploratory and less - o
attached than at pre-entry (note: see note after 2). IR
4. The younger children (between the ages 2,11 and 3,2) are more . I
exploratory and less attached at Pre-entry examination, ‘ - !
S. At day 15 the younger children are less exploratory and more
attached, ‘This shouws that nursery schoal affects younger children ;|
more than older -in A and E behavior, S B
6., All children examined reacbed with an'initial decrease of E as | it
gompared to pre-entry levels for periods of a few days to ninety

ays, - ' . me e RS : SO
7. A1l children examined were affected by nursery school entry with| . | L
reduced activity and exploration and/or ihcreaseg’attachment.f co : :
8., Eleven out of sixteen children had decreased, two had not
changed and three had increased £ rating 'on day 15 after entry,., -
Five still had decreased E ratings on day 90, Three who either had'|:
increased or same ratings on day 15, had decreased E ratings on day:.|-
90, 5 had increased E ratings on day 90, o - Y Ca
9., Ten out of sixteen had increased A:ratings on:day 15 of .lschooli.
Seven had increased A ratings on day 90, . : I
10, Eight children had increased reactions (R) to mother's leaving |-
on day 15, Six had increased R at day 90, Y
11, In Rank Rating ease of ‘adjustment our criteria closely parallel~
ed our clinical impressions and separate Rank Ratings made by the
teachers, : o , NE
12, In most instances (nine out of twelve) .R (reaction to mother's if i [
leaving)parallelled C changss in behavior after mother leaves), = e
13, Out of 7 children (5 girls and 2 boys) examined 3 months and/or’ | I
6 months before nursery school entry, 5 had £ which remained the - | !
same, the other two decreased. A remained the same (l) or went down| - -
(3) over this same period, except in the children who experiencedl@a
a%%&a(pirth sibling, eme—had—a GU ihstrumentation,aﬂd—eﬁelefhouse-,j":‘?
|keeper” left) We need to examine larger. numbers of children'before’g..g,“
school-entry to establish norms., : A B :
14, Three of the four children who had previously attended another<“,g
nursery school demonstrated severe difficulties in adaptation, even
though they did not display great attachment needs on pre-entry, |
The child, who adapted readily was older (4.4) had previously attend" it
ed nursery school for 1% years and entered after summer vacation, U P TR TR
The other children attended a nursery school for 5 - 7 months, This® : ;
suggests that previous nursery school experience ‘does not necessarily

I
LN
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facilitate separation and adaption but may serve as a deterrent.‘ S IR
Possibly the sense of loss of the previous nursery school plays a - ;i_:; .
role. Further study is required in this area, , ‘ ke
{15+ Renewed separations at home (housekeepar,leaving. father going
Ef?y' mother away.from -home more) or in school produced increased
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variable interpretation of child's beshavior by mother. . '
- |19. Changes in self help, control of elimination, sleeping distur- |-
_|pances have not been tabulated to date,: ' '

‘DO NOT TYPE IN THIS SPACE-BINDING MARGIN

Conclusions . R -
, Changes in A and/or E Ratings reflect stress situatloqs as outt. 4
lined in our hypothesis (see pages 3, 4, 5) accompanying time; spent " :
in nursery school. The younger children in the group (2,11 to 3.2)'5v¢»:=e

attachment and/or lower exploratory behavior in group studied,e cor-

home or in school,
16, Children responded positively with increased exploratien and

iortto increased adult interest and care when nesed for attachment

went up, e
17. Peer involvement. Out of seven children with high-initial peer™
involvement five showed decreased peer relationships when ATEL. Two
remained the same even when A7, three showsd increased peer partici-
pation when A{ET, Out of three children with initial medium peer

involvement, one went up when Afand ET. Two remained the same., Out
of five with low initial peer involvement two went down first as EY -
and up as ETA-, tworemained the same and one went down as Ed. :

hold true for this segment of the population and also because of .

20, Marschak Interaction Schedule did not demonstrate a relationship

' [betwesn warmth and directiveness, -involvement of’the‘mother with the |’

child, and the amount of difficulties the child experienced upon:
nursery school entry., There appeared to be a relationship between
the mother's aptitude in meeting the child's increased need for mothy
ering and nursery school adjustment., Those children whose mothers: |
withdrew from the increased need for mothering had moré severe and?®.
longer disturbances than those who made an attempt to meet these
needs, The exact figures will be forthcoming.

A number of children use the doll sessions spontaneously to work ..

anger over having to give up mother, the previous school or being a™
baby to concern over bodily injury. : ' 3

ences -in rating of observers are constantly -being used to more
closely define concepts., ' : i, .

hre more vulnerable than the older ones (3.3 - 4,6),

ing less exploratory and with an increased need for attachment, ]
amiliarization precedes and accompanies cathexis of the new environ-

ost children, The majority still displayed distress signs after )
aving been in school for three months. Presence of the mother doesﬂ
ot interfere, on the contrary it facilitates. cathecting school. }

he mother's presence is instrumental in making the transition easier|:

n establishing a sense of trust., It gives the child an opportunity

relating with increasediclingng. or increased hostility to peers at|.. .

activity, more facile peer relations and decrease of hostile behav-;‘”

18, Changes in SQ Ratings as established by Vineland Maturity Scales)|:
were erratic possibly because criteria used for determining 5Q do nof |

21, Doll play tabulations have not been completed. Some childredwaﬁd‘
only able to name objects while others get involved in dynamic play,’

. . A i
22, Reliability Ratings of AE schedule are being .processed, Dif?eriﬁ;:

Children react to these new experiences by holding back,,becoméf.

ent, Cathecting, trusting the new environment takes a long time for|

o test ego and super ego functions,the mother's smile is reassuring’ i%

PHS-398 . ) Page TA . . GO ;1900 - 30300

- Rev. 249 -

through anger and distress over separation., Oynamics varied from {f:i-'

(guax

. ousx,




waf
%
<

DO NOT TYPE IN THIS SPACE-BINDING MARGIN

Avitsas] a4 .
S B

AdOD ' Ao
63 e

" Continuation page

xC,_

"you are doing all right" or "I am glad you are happy and £ind
pleasure in what you are doing" or "don't do that, be careful” as'h

to both, it increases the emotional depth of their relationship and
joy in the new experience. , : S
Enforced separations, disrespect for the child's object need

in those forces directed to the outside world (E pattern). .
Children behave differently in the mother's presence than with-
out her at school during these stress periods, they seek more fre--
quent contact often of a demanding nature. At school they seem
lethargic in comparisonto pre-entry examination and school visits, .

without really becoming involved in the activities offered.- They

The more outgoing children attempt to attract attention verbally op
physically while the shy child or theone who has learned not "to -
bother mother" withdrauws. Children react with delight when their
peers respond to their overtures to play or make overtures to them,

sery school readiness based on the child's ability to explore and
function independently from mother at the pre-examination were .often
incorrect. High exploration and initial low attachment scores, the |

very items mothers and teachers use as indications of nursery school
mean that the child does not need access to mother: any {longer. Some

behavior in her absence on the pre-school examination had consider-:
able adaptational difficulties, While others who had considerable

1difficulties in separating did well. It is quite possible that"the"’

ability of the child to regress and the ability (physically and .

emotionally) of the environment, mother and others to respond is
crucial for those children whose need for attachment increases dur<"
ing initial nursery school period. A child who cannot express this?

need (because of previous disappointment in mother, anger about a -~

mother but show adaptational difficulties in school, ¢
Object need and attachment though intertwined and affected by
oral, ‘anal, oedipal factors in the psycho-sexual development of the:

lehild is a fundamental entity in itself. The concept of object need 4 ‘

has far reaching implications for schooling, education, child rear-
ing, therapy and our social institutions., Object loss is Fo}loweq
by a distress reaction at any age. The type of object relationship

whole range of psychopathology. - They .have their beginnings- in the.

~ |early mother-child relationship and how his object need is dealt with
at various steps of development. At the time the separation-individ-

vation stage is reached the child already has formed concepts of needg
gratification whether mother comes when he cries, whether it is to

in the child®'s functioning.

checks back. The sharihg of the experience with mother is important 7

evoke difficulties in mother-child relationships (A pattern) as well

they do much observing of other children especially in the beginningl .

respond favorably to close attention and -contact by the teacher to ;.
drift off again and feel lost when she turns her attention elsewherg|,

The most meaningful finding was that our predictions for nur-- |

readiness, are characteristic of the younger group - but they do notj -

children who readily separated from mother and showed few changes of

new baby, physical unavailability, superego demands) may let go of “I

people develop and the way they deal with it varies and covers the’.“

gratify an oral need, a need for company Oor an expression of pleasurq

e ey
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’<” E., Facilities Available: L

The Child Care Centers located in Santa Monica (John Adams Child
Care Center, Lincoln Child Care Center, McKinley Child Care Center and
vr Ocean Park Child Care Center) are readily available to the investiga-
upka tors involved in this project, The Director of the Child Care Centers

Lo is cooperative to research efforis and has offered their facilities to.
the research teams, No major permanent equipment will be needed for
the proposed research., Dcll play equipment and testing materials can
easily be brought to the facilities,

',
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MEDICAL EDUCATION: University of Leiden, Holland
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Mt, Zion Hospital, San Franc1sco, California, July -
1946 - January 1948, psychiatry
GRADUATE" TRAINING: San Francisco Psychoanalytic Institute, 1946 -

1950
Southern Callfornla Psychoanalytlc Instltute.
1954 - 1958, - -

Certification psychoanaly51s, 1958
~Certification in child psychoanalysis, 1966 -
BACKGROUND EXPERIENCE IN PEDIATRICS:
: ‘ * .Permanente Hospital, Vancouver, Washlngton" iy
oL — Oakland and Richamond, California 1944 - 1945
‘ Oakland City Health Department 1945-1946
SCIENTIFIC PUBLICATIDNS:
- 1. Lacunar Skull aof the Newbornx
~ Pediatrics, 1945 .
2. - The Permanente Health Plan:
A . Pediatrics, 1946 X
.3, Pregnancy. Envy in the Male: iInt, Journal
of Psychoanalysis, 1966, vol. 47 '
4,  Separation-adaptation to partial ob ject-
loss, Journal of the American Academy of"
Child Psychiatry, Oct., 1969, vol 2p'Wl-737
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Spontaneous behavior with adult
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Frequency of Rbﬂxﬁva
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- Manner of attempted contﬁbct

Requests for approval

n

/!

;'Mood

for help
Lo Shak /'/'vg"

Transitional object

I
i
I
l
|
l

NOd W

1
2 listless
3

retains physicai
contact '
1l clings
2 hides

3 touches

often

physical
demanding

i often

O
Hh
rr
0
e}

swinging
injury

dressing
eating

"toileting
aggres. frient
otherg

solemn

"sad_

retains visual
contact

3;';..
rarely

verbal
casual

rarely -
rarely

discards when
distracted

happy

1 runs away
2 lndlf;erent
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—
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none

-

3

vigual . ..
indifferent

none
none
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not used

1l indifferent
2 undetermined
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One month G e
after 1eaving;;.-f‘; .
Three Month . & -~
-after leaving

When mother’ . .
leaves -

"
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)
e
5
S
Q
m.

Upon entry

x\ “ Description e g T e
x .
3 Rl |
9/

3 Response to authority : obedient ‘ | varies e fdisobedient 1 : .

i

|

i1

o>

Respone to interest encouragement slight good : no response ==.

; . ) J;n . S .. - “', -t : - . . .

XCRO
ieeney

2 A O U et
083X o

,';~kesponse to affection o slight - = | good . ' 2 ﬂresists A
R -;’ ST i A o " 7. .| 1 no response- .
: ~ Reaction to mothers leaving % marked mild protest . no protest ' B G T
i : : C L 1 L elinging | - . [ :
. B L o 2 erying IR I 'ﬁ,Fff,?Ligz; L BRI A -
- | 3 verbal L B S RN NREEPUESTE ST S I ‘:,.J
; “hanges in behavior after" RE markcd " f, mild . .- - . none o il"~‘ - o : RN
; mother leaves . R I o U B O 11 |
o S 1 mood happler 11 mood sadder 111 withdrawnv R S - .
2  activity 22 increased | 222 decreased " o :
'3 attachment 33 increased | 333 decreased ‘ .
i 4, exploration | 44 increased. , . 444 decreased ) G% G%
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' Ages other siblings

Parénis..‘Living together Cj
SO Divorced L

after entry

Thxee month. .
after entry

Mother leaves
One month

Entzy .

'Befo;ewontry.

B

3% Visual exploration before o ‘ Entirefsfmiﬁ. 1 1-5 minL "‘l'ﬁihlﬁfz
- iy entermi?faCtivit;n:es SR I Bt T L e

-not even‘witHA f with encourage— .
_encouragement o nent

: hntry activity
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encour.

XR?diqS aqt}v}ty'.A;. rcnalns close |- thhin.rOOm'" - ‘leaves room
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preponderance A SN el _ preponderance
small muscle Lo o0 - ¢ darge muscle
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.' . . . R .~

N7
32X
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ig <wime spent with one activity _ sgicks to it

t.’-.

hanges occ. . - chqhges often
Qualxty of change '”,5” f;w.‘ . hesitant 1' B ffgely2; S  .erratic . :
. . ROV _frozen o ‘goal directead . purposeless _ o I e,
initative = -- .self-initiated . induces otherl ! ’ )
:/h,#«p,//” Lo . . to participat

inanlmate

1l swing. . :
bicycles 7 :
blocks - |
paints - . -

antmate |-} b f
"2’ teacher. "|. 1 :

te {,41 ’ff -./ e R T
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\-1 mother
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Questionnaire : R T

““Observers? Form
'JUDGING rROCEDURIB

. In your evaluation, place child and parent in the range of normal children -
v . and parents. Refer to behavior during session, not to potential for behavior. i

c:u'cle the number you choose: A ' <
‘f«: 1. “very low ‘ L. moderately high .
2, low S. h:.gh -
3¢ moderately low 6. wvery high
7. don't lcnow (0)

- PAR‘ENTAL CHARACTERTSTICS , B
' '.‘-' l_k. Parent's Affective Rolationship with Child
’ 1. Varmth in rolating to child . ‘ -
7. of vamnth as sensed
- b/ warmth as expressed -
: / WTherapeutic" warmth expressed S
(vputting on* warmth as bencficial .
to child and/or as sprroved by

audience) making a conseious effort ',"’_ E
to be wam : : o_

2. Negative foeh.ngs (imt‘.tzon, hostility)
o ‘as sensed L e 0 12
b/ as expressed S ’. 0 "".lb .
- Parent 's Responsiveness to Child o
| 1; ~ Responsivonéss, as an adult, to

awarcness of child's fcolings (exrrpathy),
responsiveness to shift in child's mo_ed.'

YR, Appropr:.aﬁo helping pattern; ncither 0. 1
oxcessive offcring a
noy excessivc withholding of help.

'Pare:nt's aspiration for child's achlcvcmcnb

. @ven beyond his capacity, 1) conveyed by - 0 -
paont's overt dircctions and rosponscs to L

.. ".» child's porformance. o R
" 2) as sensed (inferred) " _ o L oter

=

* Paremt's participation

7.1, Parent's tendency te sharc activity,'“o' B
. to work and play with child,’ scan by . :
overt actions and words.: 1 = min:-..ml )

6 = excessive

2. Paront's tendency to shafotho child'ls O 1 2.3 L4 (5 6. |

foclings. 1 = minimal, 6 = oxccssive Y IO SV SO

- - LS y e e \-Y ¢t e e ——t j.4 ,-,-.;.- B "; — < ‘i .....___‘
N . ! ' : C .
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always a adult, 6-parcnt mostly "a chil ) E
: By Parontal Control

.

1. Overt attempt to curb, influenco, ) }
;. ovaluato; setting rules, restricting. .; {"0"_-' ‘

2, Effectivencss of control (gaining cl‘d.ld'
: cooperation without overt dcxm.nds)

Parontal Clarity

B 1. Parent oxplains cach task, convcys -
directions clearly, models dist:.nctly
in imitation tasks.

.~ 2, Surcnoss of conviction aboub ovm wants s
v valuos ,

. 284 Habitual avarcness of own wants and
B values

7.3, Habitual sureness of own actions. wol

Leene

G.- Parental Sponta.n city

Y1, Casualness, playfulness; initiating activ:.ty
: or gostures not prescribed by task. . 01 ‘2_'

"H, Parcntal Consistency. Persistent adhcrence o 0.1"
to a particular coursc of action or ex- SR
pression of feoling, as observed,
"'I. Overall cvencss of behaving and -cxprossion of . .

- focling; 1 = extremely uncven, . . p P
"~ 6 = extremely cven oo S
Paront's Sensa of Sclf

1. Parent's concorn with appearing :.n front :
of en audionce. .- o 20

- 24 Solf consciousnoss, Uneas:mess, ; Lo
" Embarrassment N

g 3. Concorn with own achiovanent on tqsks. ..'VO 3 B

" L. Parcnt's concern with appearing as a

"good parcnt" . -0 1
5. Parent's concern wth own role in do= - . -
: veloping child's ego functions, .~ . 0 1

" K, Taront's Ego Strength
1. Capacity to control impulsos: 1-lack L
of control, 6 - cxcessive control, .01

S 2. Solf Esteem (Satisfaction with the Self) 0
solf confidenco,

-3. Parcnt's tendoncy to rcgross (l-parcnt "o 1 23

Lo 0 Y H ot B 13
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S Having fun together with child,

T 0

‘ _2.' Amused 'by child _ 0 -
3. "‘Lost" :m child, absorbcd by lov:mg zcclmcs 0]
Sl Proud of child; happy with ch:.ld's ach:.wcmmb 0
e a. "as scnscd ; :

b. as cxpressed

" Rospect for child as ancther adult’ (VS. n.maro
of child as inferior, funny, ctc.) .

R I AR T TR

- Encouraganant of child's autonomy P
n.n's 'CHARACTERISTICS S
Ckuld'e Affectivo Rclationsh:.p w:.th Barcnt
l;'\ Varmth in relatinr to’ parent. et
"a. as semsed
b. as exprossed | ) » L
5 2, : Nepative feolincg (aﬂécr, hbsti]it'y)
.8, &8s senscd. . .
‘b. as expressod ‘
Ch:.ld‘s responsivencss to parcnt's-feelings, "
. rosponsiveness to shift in parent's mood '

1 minimal 6 - cxpressivo

Ch:.ld's Quest foar iarent's Help.

. Child's dosire for parent to help him with ;,""f; AT
-his tasks or take. over for him when hclg
- is not nceded, ,

'2. Child's rcadiness to ask for and accept ' .
. help when help is neceded. PO e

Ch:.ld's Control over rcrcnrb

" Taking the lead dircct:.ng task. o
... 7 1 =no attempt to lead. 6 - frequent.
I - attempts to lead

i 2, Xouting in order to get his om way,
-+ vhining, protending to be upsot. :

- : ‘3." Effectiveness of control (larent swayed by o
- "+ child, by mothods l 2 abovc, or’ othors) 0 1 2.

G 5
° ] 3 b f-\’é ‘
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" Giild's Imitation

Child's tendcney to roplicato parent"s‘ intona=:. )
tion, wrds, gestures, facial oxprcsslons -

_ ':_‘1. as proseribed by imitation tasks
.2, Oubsido imitation tasks..
F.. Child's Participation L
E _~_1. 'Child initiates interaction and /or uffection-
~ ato exchange with parent, attcmpts to sharo
". in parent's activity. .
- ,.2.' Readily responds to intcraction, and/or e

affectionate exchange initiated by parent e -
prescribid or not by tho task.

* Cnild's Spontancity: Playfulncss, flc:abihty. e
1. ‘Playfulness, imaginative activity - g

" Croative approach to matorial and tasks °

Ghild‘s Involvament in his Forformnco

1. Generd interest (Involvcxrcnt‘) in:',t'ask"

! ) 2, Concern vith a rrod performnco -

L : \/ I, Childis Autcnomy (adaptivo indepmdonco, sclf-i PR
© 7 sufficicney) .

Y . j":l.,' Child acts :mdcpenrlont of parentts dlrt.ctions
' or act:wlty, yot meaninpful, cons‘bructive

2., Child expressos appropriate affect inde~.
pendcnt. of parcnt's mood

Lo 3 Child's quest for p;\rcn'b‘s attontion wh:.lo
- do:mc his task.

B c)uld's Indepondence (non-adaptive)

1.’ . Child acts independent of parent's directions
© © or activity but-in a secmn(lj meaningless, ob
bizarre or solf-absorbed otc. - ;ashlon.

: 2, Lack or inadoguate, :.nappropria’oe emression
' of affoct. ; .

" Cnild's Consistncy, - -'vaPPl‘Opriabc'adhcrcan 5".;':._'53,. N
to an activity. : . \

i L.. Ovorall eveness of behaving amd” e:qarossmg of
" . feclings (moderate, not cxtreme variations. -
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- H .-
' R
" : .
- , : )
R ‘
tr
t B4 b % kK
. ]
:
- . - C v ' 3
e vt b an S ey a8 e 0 .

r L . C e N s easm e re e A e e o ea am e e iema . e e




AL,
oulxj

§ A0
3 (6%

TN R T L L0 TR L i

Aty

(ow3x,

.
AttQO;
(833

' M.' Child's Ego Strength

. to_‘postpono gratification

Tows ol (1 - lack of control .
Lo : 6 - excossive control) .

A7 3. Foaldag of well-belng

'
[

-+ Child accepts tasks more than

’ easily

- The session was a

N morec than
.+ pleasure to the child

¥ Ghild rosisted tho tasks  moro than
0., (Gawdled, ¢id not
..~ respond) o

"' Child required help . | more than -1
: . . . 2/3 of the time -

: ' Child wented attention more than

~ " Child showed signs of morc than .0
.- tension . 2/3 of tho time - ‘
© Child showed signs of more than

‘. - fatigue ' :

" 23 cf the time’

more than .
2/3 of the time -

o

" Child moved about in
his seat '

Lot

© .- Child got up and
moved affound ’

morc than

more than

Child shoved happy. - o
.. 2/3 of the time " "

" excitcment

more than

‘ P Cfﬁld Syound up¥ o
S : 2/3 of the time

s 07RO T 1, Capacity te control impulses, in an -
wo.oe 070 pdaptive socialized manner. Ability

" 2. Solf Estoen (Satisfaction with tho Solf) O

2/3 of the‘~timef"“: -

§/3 of tho ,timq}

2/s of the time .

#2/3 of the time -t

" 2/30f thetine | -

5 o

SO ‘ -~ Judging somo Aspects of Child's Behavior oo
L v ) L , (please underlinc the words you choose): -

less thzin, -

. 1/3 of the time

"less than

+:1/3 of the time

less than B

1/3 of thc timo

.o

less than ..

"'1/3 of the time

. leoss than

1/3 of the time

E 1053. than-
1/3 of the time

.less than

' °1/3 of the time

lgss than:

" 1/3 of the time

less than

1/3 of the time -

" less than

" '1/3 of the time

‘ less than

' . In between
. those two .

these two

In betwoen {.

thosa two . - i“fi o

In between . )
" these two

In betwcéh .

P
4 .

" In botwoen: .. .
‘these two . - i

In between' < :_-f'
..thesc two- :.. - .

_ In botwcen- U
these two . . .

" In between .-
these two .:’ L

. In between ° - -
these two .

In between g ‘

these two

In between f-

these two

: . 1/3 of tho time
i _Which words doscribe bost Sluggish, measured, unhurried, slow, swift,
- _hig movoments® . . hasty, rapid, jerky, tonse, ticht, restrained,-
! < .. <.« -+ loosec, rclaxody rostloss, well coordinatod, .. .. .- .-
i ."uncoordinatcd, energotice Othorss. . ...~ .
i - " .':'n ! e A';. i o M . o
L
! .

: L T
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‘. How much and what kind of
effort doss he expend? . -

Wnich wards deseribo his voice?

Which activity
enjoy most? -

.

“How did he’ enj.y session?’ -

How did the child react when

the parant left the room?. - :

- Very little - little - moderate- a great -
deal. Others: ‘ : C

©.JuBilant - wavering - rinping - appoaling -
- well~moduleted - ‘opolling words or
sounds or phrases rapidly « soft - weak = :
~hesitant - slow - crying - whining - babyish
“: loud - high - harsh = confident -~ assertive
‘. strained. Others: L BRI
- Discontinues previous task immediately;
- continues wth previous task (dawdles,
_refuscs, cemplains); aceopts now task in
matter-of-fact way, e
Excited, zfraid, eager, joyful, bored,
 uninterested, intcrosted, indifferent

Very 1ittlo; 1ittlo; moderatoly, a preat
deal; excessivoly, ; Others: I

Very upsct - upset j;“spmebﬁat upset
~ somcwhat affectod = indifferont,: .
Othorwiso: ... e
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Category: -
Child accepts task easily:

Aupy -
Qu3%,

SUMMARY OF JUDGING PROCEDURFES A

Soan
otom—

Here 4ien 2/3 | In between Less Than 1/3

Session pleasurc to child:

Child Rosisted Tasks:

Child Required Help:

Child Wanted Abtention

Child showed Tension:

Child Showed Signs of Fatigue

Child Hoved About: (seat)

© ORIId GO Up A Movad oou

O Id "Wound UpT

thild showed Excitements

Activity enjoyed Most: (give number)

Least: (give number)

Enjoyment of Session: iVery Little: ILittle: Moderatel’y:i Great ‘Deal:

Excossively:

i . i . — :: i )

Reaction to Separation Very Upsct Upsct $omenhat Indifferent : -
Somewhat affected Upset 1 ‘

! ¥

1 |

5 ]
« .
;
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- o SUMMARY FOR JUDGING PROCEDURES + B
PARENTAL (HARACTERISTICS: ol 2 3 b 5 6 .
AL Warmthn Th Relating To Child . N
T, RS Sensed : 5
b. As Expressed

¢. Theraputic Warmth

L.2. Negative Feelings: ?

a, AS Sénsed
B.I, Parent's RESponsivensss: o
L. 10 UNLLdTs Feeling States .
2. AppIvpriate Help

C. Parent's Aspiration in Ch. T, 1 ‘ .

1. Overt
2. vensed

DI PaTent's participation~share i
activity

D72, Tend To share Teelings
D.3. Tend ©To regress

JON rarental Controls: } ﬁ‘ i

I, Attempt to curb » - .
ST 2, EIfectiveness of ContIolT

F.l, Parent Explains Task and
conveys directions:

F.2, Sureness of own wants, values

F.3. Sureness of actions

G, Parental Spontaneity

H. Parental Consistency

1. Eveness of feelings and bchavipr

J. Parent's scnse of solf ' S
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1

¢ J.1. Concern with Appcaring in
front of an audience:

n

o (summar}y of judging proccdure!s) B ' ;.‘
2 3 L 5 6 '

2. Self consciousness

J.3. Own Kchiovement concern:

J.4. Concern with "good parent",

Je5. Role child's ego function

K, -Parent's Ego Strength:

K.1l. Capacity control impulsec

k.2, celi-estcem

L. Parent's enjoyment of child

I, Raving fun with child

2. Amused by child

3. "Lost" in child

L., Proud of child

a, sensed

D. CXpressed

e

CHILD'S CHARACTERISTICS:

A.1, VWarmth in Relating to Parent:

a, As Sensed .

—

b, As Expressed

A2, Negative Fcelihgs:

a, As sensed

b. As kExpressed

B. Child's Responsiveness to P
Feeling States: '

€., Child's quest for P Help:

1. Help Not Necded:

2, Help Neceded
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o -3~ ('summary of judging procoflures) B
: D. Control over Parent : e | . g ° |
1, Leading and directing task
2, Poutings
3. Effcctiveness of Control 1
E. Child's Imitation
" TI s prosorihod by ask
<. Outside imitation Task
F. Child's Participation
L. Initiates interaction |
<. Hesponds to intoraction —
G. Child's Spontaniety .
H.1l. General involvemait in om 5 ‘
Performance ' P i
T 2. Concern g56d PerToTMancs ;
‘I Child's Awtonomy: '
L. Uonstructive Indepondoncos J | -
<+ ERpress ATTect Independentlys
Je WUCSU IO I, AttonTios
Jol. Independence (bizarre)
2, Inappropri;:\tc afTect: A . [
K., Child's Consistancy ‘ ‘
L, Evencss behavior and Feeling i
W ChIId™s Fzo strongth:
T ComtroT
T2, Self estoem 3
i’
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