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ATTACHMENT AND EXPLORATION = A SYSTEMATIC APPROACH
TO THE STUDY OF SEPARATION-ADAPTATION PHENOMENA IN

1 RESPONSE TO NURSERY SCHOOL ENTRY
Kato van Leeuwen, M.D. June E. Tuma, Ph.D.
belln Beckwitte .. Jean Korhal/, 1D

Contrary to our social expectations a significant
number of children experience considerable difficulty

in coping with nursery school entry as documented in

Presented at the 57th Annual Mestings of the
American Psychoanalytic Association in San Francisco,
California, May, 1970, These investigations were
sponsored by the Southern California Psychoanalytic
Institute and supported by Grant MH=16715-01 from the
National Institute of Mental Health, United States
Public Health Service. Dr. van Lesuwen, Principal
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Investigator is an—fnsbaék#assuf the Southern California
Psychoanalytic Institute and Associate Clinical Profiéssor
of Psychiatry at the U.C.L.A. Medical School. Dr. Tuma
contributed admirably to the research design and testing.
She is now Assistant Professor of Psychology at the
University of Texas Medical Branch, Calveston, Texas.
Leila Beckwith, Ph,D., U.C.,L.A. Medical Schooul, was
responsible for the statistical analysis of the data
and Jean Roshal, Ph.D,, for the testing and clinical
observations. The authors are alsoc grateful to the
teachers (Sonja Freedman, Pat Zeitlin, Martha Friedman,
Dottie Bowman, Beverly Baker, Lois Dubkin, and‘Carol
Baker) of Little Village Nursery School, Los Angeles
and participating families for their patient cooperation,
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a pilot study by van Lesuwen (van Leeuwen and PFmer.

1969) copbiding cross-sectional and lungitudin%I

findings. These adverse reactions are not only
important because of their immediate consaquanébs.
but for their long-term effects as well, Sensﬂtlzation
to separation and related stress axpariences make
later adeptations to new situations more anxiety
ridden., School phobia and learning difficultiss may
ensue, Undesirabls coping patterns and defenses are
reenforced or precipipated.
The current trend for children to enter school

at sarlier ages necessitates careful consideration
of its consequences, Larger numbe:s of women work
outside the home and there is increasing involvement
of mothers away from their children. In the same
vein there are trends in education to 1nt®oduc4
academies earlier. Is this early push towards indepen-
dence and separateness actually beneficial to éhildren?

. This research set out to investigate sapaéation-
adaptation systematically. Psychoanalytic concepts
are combined with research methodology to evaluate
ths behavioral manifestations of separation reactions,
As our previous observations indicated, dlstreés about
separation is openly expressed in crying or clinging
as a refusal of the mother-child detachment. More
disquised holding mechanisms are seen in the ula of

trans{tional objects, illness or infantile behavior,
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Or the anxisty may be displaced, repressed or h?cdme
evident in restlessness, hyperactivity, ggg:rﬁoéturnis
and other sleep disturbances Or the child is s%lamn.
sad and reluctant to.participate. In an e??ortyto
categorize these different kinds of behavior we;gleened
certain coneppts from research done on monkeysﬂ
According to Kaufman (1967), presence of the mo&har
is comforting to the monkey infant and separation is
followsed by sithaer a withdrawal to conserve energy
and avoid injury or an agitated increass in physical
activity calculated to regain comfokt or remove distress,
Agitated searching, calling, decreased peer-directed
bshavior, deep depraession and penis sucking occur.
Those separation patterns are what he terms diQtreas
reactions organized around a comfortedistress dimension.
If the human young display similar reactions t&
separation, then we should be able to demonatr;ts
this at nursery school entry., In other worda,%if 8
child is not ready to separate we axpect this ﬁo
reflect in what we term exploratory behavior. JConaarvation-
withdrawal would result in a decrease of exploration
and activity: the agitated searching would produce
hyperactive behavior, restlessness and ahallomﬁess
of exploration,

Harlow (1966) has shown in monkeys that peer
alliances can form successfully only when mateﬁnal

ties are weakenaed. Though human object relations

ele



sxpand early whils the child is still considerably
attached to the mathar (Ainsworth, 1964), therg may
be érucial points in the development af the chzld's
individuation (fMahler 1965, 1969) at which he ﬁs
more capable of coping with the enforced separation
and requirsd greater social development dsmanded by
nursery school., As.Jensen and Bobbitt (1963) imply,
emancipation from the monkey mother is dependent upon
the augmenting activity level of the developiné infant
which permits him to wander increasingly Furthqr from
mothsr and also on mother®s growing ancouragemﬂnt of
explcration of the environment, 1Is the attituqe of
the mother towards ssaparation important at the time
sf nursery school entry? |

How then can we establish sapdeation readinass
from the mother, a rsquirement for successful nursery
schaol expsrience? What are we looking at when a
child separatss from mother %o attend school? After
much time we settled upon the two visible measurable
sots of obssrvations; gttachment behavior (A), representing
the movsment towards mother, and exploratory behavior
(£), the movement from mothar towards thae new énvironmant.
The significance of attachment and exploratory;scoraa
can be highlighted by comparing extremes, such as a
hyparactive child and a shy child. Characteristically
a shy child clings to the mothar, therefore he[has

a high attachment or A scors., He explores a new

wl=



environment hesitantly, visually rather than pﬁysigally
from a safe vantage point. Once involved in aﬁ activity
he is reluctant to change. His exploration or E

is low, A hyperactive child on the other handgruns

from mother, from one activity to the other, without
hesitation, His A is low and E is high, There is

lack of involvement which may make for shallowness

of object ties,

In assassing the effect of ssparation-adaptation
on behavior we evaluata whether or not nurseryjschool
entry produces stress., We hypathaesizg’ that this
stress 1s reflected in changes in attachment and
exploratory behavior. Once the child becomes adjusted

to,tha'new environment, evidence of distress aﬁm:?d

levelsoff and A and E scores return to preuentﬁy levels,

1, If nursery school is a positive axgegienceq there

should be evidence of growth. This reflects in the
attachment bshavior. A decreases (AY) or remains
at the same levsl (A=), The explaratory score /increases
(E4) or remains the same (Ea); The child shows
a. Increased independence - greater self reliance
in dressing, getting toys; doing othsr things
for himself, He needs less help and rsla;saa
mother with greater sase, | |
b. JIncraased exploratory bahavior - raacﬁing
out to the environment, animate and inaniwate.

and becoming involved with {t, 1
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c. JIncreased ple n activities. |
ds Increased interaction with peers. 'g
2., If ery school entry has a frightenin ﬁom onent.,
attachment increases (A?) upon entryl and exploration
decreases (EV¥)2. This reflects ins
a. JIncreased dependsnce on mother or teacher -
the child becomes less self-reliant, He seeks
more frequent sight of mother or more physical
and verbal contact., His ability to ssparate
from mother decreases. His demands upon mother

increase and there is excessive diracting;bf

mother,

b. Decreased exploratory bahavior.

c. Decreased pleasurse in activities. |

de. Decreased interaction with peers. 3

e. Parceptual factors - attention span, ébility

to concentrate decraases,

11¢ insufficient mothering has been available
previously, attachment may be lowered because of

increased hostility or denial of needs,

24 relationship exists betwsen each child's
typical reaction to ssparation and the diractidn
of change in exploratory score. Ue hypnthesizéd
that the E ratings would decrease due to a withrawal
reaction in children in response to mother's rémoval

or result in hypsractive behavior,
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fe« Social exprsssions - increased hostll%ty
towards psers, parents, teachers. Excassﬂva

bossiness,

g. Somatic expressions - disturbances offappetite.

!

sleep, control of @limination. !

Subjects: |
%

We studied 16 children and méthéra on a ndraety
school waiting list. The children's ages ranged from
2«11 to Aoﬁﬁgf nursery school entry. MFost of them
shared a similar socio-economic and intellectual
background with parsnts of business and professional
occupations predominating. i

Ten mother-child pairs were studied threaiand 8ix
months prior to nursery school entry as well, éroviding
us with a control group and affiording the oppoftunity

to compare changes with and without nursery school entry.

Procadure s

Mothers of children on the waiting list to LUNS
mers asked to mest with an examiner. They were éuld
that the present inquiry had the purpose of stddying
adjustment to nursery school., Data were collected
about developmental history, history of reactions
to prior separations (short and long), family éonstellation

(including substitute mothers s.g. housekeeperé, ete. ),
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exposure to play groups or nasighborhood play, mother's
anticipations of nursery school for child and %elf.
Mother and child were observed prier té'ndrsery
school entry for periods of 10 minutes in the qlayyarda
and 10 minutes in the classroom, Ratings by two
observers were entered on the A-E rating sheets,
Exploratory ratings waere established by seorlné
spontaneity of entry into activities, radius of
exploration and sase of change., Amount of activity,
time spent in one activity, direction of and pieasure
in activities were scored as well (ses chart).
Attachment was assessad by the number and;typa
of contacts {physical, visual or verbal), mannér of
approach to mother (casual or demending), numbqr of
requests for help, approval and sharing, the uée
of a transitional object, thumb sucking, reaction
to separation and changses in behavior when mntﬁer
left., Reactions to obervers were noted. Also rated
was mood. The mother®s reaction to the child was
evaluated as well, :
A modified Marschak Interaction Schedule (m.I.S.)(PF;%Aké!j
was administered to rate maternal attitudes and the

child's response in a structursd situation.d

JMother was asked to execute certain tasks with
child (swing, build blocks, puzzle, playdough, cchild

on lap, leave for three minutes),
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Follomlng this the child was engaged in dell
play to asseségievel af paychosexual devalopment,
language, arsas of conflict, and feelings aboué
starting nursery schoal. |

Simultaneo%gir $ZS Yineland Social maturiﬁy
Scale (V.S5.M.S.)’was administersd to the mother and
additional information was elicited about sleeﬁ
patterns, tnilating, bedtime procedure, indapendant
or clinging behavicr}tzxestablish a baseline :gr
anticipated chanqes as child advanced through initial
phases of nursery school,

 These examinations (except for the Marschak)
were repeatad on the 15th and 90th day Followigg
nursery school entry. Aside from these afternﬁon
examinations of mother and thild, ohservations were
racorded on the morning of the first day of nureery
school and an A«f chart mede out. Carsful att%ntion
was given to the attachment behavior toward moéher.
teacher, peers end ohserver during the first dsy of
school at which time it is customary for the m&ther
to accompany the child to class, These observétions
were repeated on the third, eighth, fifteenth and
nineteanth day of school., Reactions were noted to
mother's lsaving and reuniting with the child and
changes in behavior after the mother's departure,

i
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Clinical Case fMaterial

#31 AdE ® |

Amongst the children who successfully and fairly
rapidly adjusted to nursery school is David (#QI),
oldaest of two children, 3 ysars and 3 months oH age
vat nursery school entry. The family has a housekeeper
and he daoes not object to being left as long ad the
mother explains where she is going, 2zuh e prefers
to come along, He 1is used to playing with hisiolder
cousins, He has resisted toilsttraining to daﬁa.
He 1s outgoing, active, charming and highly exﬁloratory
(€E=5.5). He approaches his mother, an attractive
young woman, repeatedly (A:S.S) during thiés pre-sntry
'axamination te relats his expsriences or to asQ for
help and He treats her with affsection., He skiylfully
manipulates her when hs wants something and she readily
responds tu any requasts on his part, obviouslf deriving
pleasures out of his activities, He briefly objects~
to her leaving (R4, CE). Upon school entry, he readily
participates in activities offsered and plays with his
pesrs in an sasy carefrse mannsr. Exploration diminishes
only slightly during the first few days of schaol.
His bshavior in school remains much the same tﬂroughout
the initial period of adjustment., He is invariably
happy, outgoing and active, 0n the day 15 sxanmination
A (6) and £ {6) show a slight increass and contrsl
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over slimination improves.

On the 90th day exploration returns to pré-sntry
level and ths attachment score decreases to 3%, to
below preesntry level, He reacts less to mothqr’s
leaving yet retains his affaectionate relatlonship
with her.

#14 ArEY

Clara is 3 years 1 month at nursery school entry,
Though she is as spontaneous and carefraé as David
(E=54, A=5%), she does not fare as well, She frequently
had visited school with her older sister. Her mother
works part time and she is cared for by a hous&kaeper.
She never objects to being left, The family changed
housskeepers a month befaore nursery school ent;y.
Clara does not ssem to mind when mother leaves buring
the pre-schonl examination, The first week of school,
Clara joins all activities esgerly and readily makes
friends with another new girl, :ﬂgzsb mother can't
remalin after the first ﬁeak. Clara cries inconsolably
when she s left, After the orying subsides she
appears withdrawn, wanting to sit close to an adult,
then joins the qroup., At the day 15 examination
she is less exploratory, less outooing and reacts
more to mother®s leaving than at the pre-entry examination,
Thare is no physical clinqing, Exploration-%brthar
decrasases and attachmant is increased @#rthe 3 month

examinration, In school Clara's hehavior doterioriates as she
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gradually turns from an extroverted happy cirl into

a sad dejected child, who is desperately attemﬂting
to attract the attention of available adults, such

as the observersuwhen the teacher is too busy. ,ﬁhg
submits passively to other children's attampts;to
play. At home too she clings a2 great deal and is
unhappy. This bshavior continues until the Chgistmaa
vacatinn. five months after school entry, when mother
is able to spend more time at home, Upon Clara's
return to school, she ssems less depressed and once

more turns to school activities with pleasure.‘

#21 AfEa i
Isaac is 3.4 years at nursery school entrJ,,
youngest of the family and a late comsr, Thislia
his sscond school experience, He is an‘outgoing,
friendly cheerful child and strikes up an immediate
conversation with the observers. He occusiopally
approaches his mother to gain her .approval or share
an experisnce. She reapgnds in a casual way., Thers
is more interaction [’ux( Vt":?rtest situation and he
enjoys Bwinging and doing puzzlss with his mother,
He quickly slips aff her lap when she attempts;to
put him on according to the directions. He re%cts
only slightly when she lgaves thp room and thega
érano changes in his behavior. Doll play examipatiop

j .
reveals some of his feelings about changing schools -

I
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‘the eld school 1is "puhpuh®, he now has to be a hip
boy, not a baby any lonper, The Pirst few dayg

of school he plays readily mithaboy he knew,wigh
mother sitting behind him, When on the third”qéy

his mother leaves ' , he does not protest, rﬁére

is little change in his exploratory and attachment
“scores on the day 15 examination, He is not demanding
but he reacts more to his mother®s leaving thaﬁ at

the pre-entry examination,

As time progresses he begins to display behavior
disturbances in school, He becomes hostile to his
peers end visitors., He hits children when their
bagké are turned without apparent provocation.i He
festlessly moves about the classroom, occasionéily
engaging for a period in waterplay, spilling ft@quently.

After four or five months he begins to settls
down and becomes less hostile. However when his
father leaves on a tusinsss trip, thers 1s a repetition
of the same behavior and a sharp increase in attachment
bshavior. He protests his mother's leaving. .. -At-the:
tsacher's request, the mother stays with him in school
for é few days. As timse progressses he continues |
to be reactive to his father's business trips and
sister's illness necessitating his staying with
relatives overnight. 1Isaac varied a great deal in

his reactions to the observers, His initial friendly

w]l3e }
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attitude changes into a verbally or physically hostile
one. When the observer during ons of his angryédays
offers to play with him, he first reacts with disbelﬁé?.
then hostility followed by a friendly response.?

He plays near her with his trucks becoming 1ncréasingly
engrossed in play, quite different from his usual

restless behavior,

Results

1., Attachment and sxploratory scorss, All children

examined rsacted to nursary school entry with increased

attachment and/or decreased exploratory behavior,

2. There was no consistent increase in attachment
scores for the total group of children etudied.:from
before antry to the fifteenth day after =:1'.-: cf
nursery school entry as assassed by the noneparametric
sign test (Siegel 1956)4. There was a decrease of

exploration for thegroup as a whole,

4The attachment scaores increased in nine and
decreassd in five children, Since a Fifty-Fifty
split is normal, nine is not significantly more than

seven, If ten or elsvan had shown an increase Lnd

four decreased it would have heen significant statis-
l
tically. |
|
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3. Age differences., fMarked differences when the

group was divided into older and younger childr%n
became apparent, Contrary to what one would axpect,
the older children (ranging from 3,2 to 4,2 years

of age) were found to have higher attachment scores
before nursery school entry than the youndsr children
(ranging from 2.1} to 3,2 years of age) (Spearmgn
Rank Correlation Coefficient, 46p < 05p and highjpr

axploratory scores, (see chart 2)

4, Upon nursery schonl entry the situatfon becbme
reversed., Tha younger children had higher attachment
scores on the fifteenth day than the older children
(Spearman Rank Correlation Coefficient -,54 p,<.05)
and lowor explarafory scoraes, Since there is np cone
siétant increase or d=crease in attachment scores

for tha oldsr children either on the fiftsenth day6

or on the ninastisth day7, this rsversal was due to

S1f the children are rank ordered according to
age, and the attachment scores are similarly rank
ordered, there occurs a congruence batween age and

group, moreg than can be explained by chance,

6Three decreassd. tvn increased, and one remained

the same,

i
|
I

7Two decresased, four increased in attachmart.
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the pronounced changes taking place in the behﬂvior

of the younger children. The youngsr childranbshomed

a gonsistent and significant increase® in attachment

on tho Pifteenth day of school from pra-entry axaminu
ation (8ign taest & .03), By the ninetieth dayithe
changes Ievelduff some.® These differencas bacome sven
more dramatic when ths children were rank ordarsd
according to social age (S.A.) using Vineland scorss,

Cut off age was 3,4-3,7 years of social age.

5, All children examined reactuwith an initiaf
decrease of axploratlion compared to pre-entry levels
for periods of a few days ta ninety days, (Sig;
test probabllity 1s less 0,09 at day 15 and less
0,05 at day 90,)17

8Five out of six increased and ongfgg;éf&?'ﬂlg
9The attachmant scoares of five out of six children
of tha youngsr group dacraaselon day ninetv as compared
to day 15, but four remaiﬁwkncreasad as comparad to
pre-sntry levals {not statistically significant),
In the older group, not counting previous nursa?y

school attendees, two increased, two decrsased and

one ramained the same,

10gy the Fifteanth day, eleven out of sixte?n children
had decreased, two had not changed and three haq
increased E ratings. Five still had decreased k

ratings on day 90.
.16«



6. Changes befora nursery schogl entry. Out of

the ssven children examined three months and/orisix
months before nursery school entry, five had £ ratings
which remained the same, the other two decreased.fiﬁ

A remained the same (ona) or decreassd (three) bvar

this same period, sxcept in the children whoa exberlenced
traumata (one child showad a marked increase ini
attachmant after the hirth of a aibling, one a?#er

a GU instrumentation and one after a hausakeepef

left), We need to examins larger numbers of children

before school entry to establish norms,

7. Beer involvemsnt. Jut of seven children with high
initial peer involvemsnt, five show decreased peer

relationships whan ATE}.

8. Adaptation. Tha amount of clinging displaysd
at nursery school entry is not necessarily Follpwed
by poor adaptation and revarsely lack of clinging
does not indicate facility of adaptation, Some
children who let go of the mother without protest
withdraw markedly and have inadequate ways of arousing
teacher and peer intersst., They were mors lethargic
than at pre-entry school visits and examination,
Wheon children first begun school, they merL‘
fascinated by other children, They did mucéﬁﬁigﬁéut
really becoming involved in the activities offaFed.

17«



Children responded favorably to close attention by
and contact with tha teacher tg drift off agaiq
and feel lost when sha turnad away. The more autgoing
children actively attampted ts appeal varbally or
physically whils the shy child or the one who had
learned not "to bother mother" tended to withdraw,
A1l children r2acted with delight when their pesrs
rasponded to their efforts to play or made friendly
overtures, |

The children respondsd positively with inc%eased
exploration and activity, mors facils pesr relations
and dacraase of hostile bshavior to increased adult

interest (mother, teacher, ohbserver),

9, Renswsd separations at homa (houseksapar lsaving,
father going away, mothsr away from home more) or

in scthool produced increased attachment and/or decreased
exploratory behavior, Increased clinging, increased
hostility to pssrs at home or in schosl occurred

gven in children who at First adapted well,

10, Provicus nursery school attendance. Thres of

the four children who previocusly attended another
nursery school demonstrated severe difficulties in
adaptatiaon, even though they did not display grsat
attachment needs on pre-entry sxamination, Ths}

|
one child, who adapted readily was an older girl
|

-18- |
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(4.4 years)who had previously attended nursaryischool
for 1% years and entered after summer vacation,

The other children (boys) had attendsd another nursery
school for Tive to ssven months, This suggests that
previous nursary school sxpsrisncs does naot neéessarily
facilitate separation and adaptation but may sarve

as a deterrent, Possibly the sense of loss of the
pravious nursery school playad a role and it was
difficult to make new friends, This too neads fuzther

examination,

11, Doll play tabulations have not been compleised,

Some children wers only able to name cobjects while
others got involved in dynamic play.‘ A number of
children ussed %he dnll sessions spontanenusly to work
theough anger and distrass over separation, DOynamics
varied from anger over having to give up mother; the
previous sthool or heing a baby to cancern ovar

bodily injury. Ambivalance over eliminative fupctilons

was frequently =zvident,

There was no apparent relatione
ship between warmth, directiveness, involvementiof
the mother and the amaunt of difficulties the child
experienced upon nursery school entry. All mothars
encouraged the separation, There did appear to be

a relaticnship betwsen the mother's aptitude 1n!meat1ng

A i



the chliﬂ!s increased need for mothering and évantual
nursery school adjustment, Thoss children whose

mothers withdrsw, when the child's need for mothering
'ihcfeased. experienced more severe and longer d&sturbancas
than those who attempted to meet these neads,

flother®s presence in nursery stchool eased distress

and facilitated adaptation.

Observations of the mother's spontaneous approach
and reactivity to the child before and after th£
child’s nursery school entry revealed a tendene&
on the part of many mﬂhars to become less concerned
and less involved with their child. This mother-
child detachment encouraged by the schaol and tpachars
made adaptation to school mamm tenuous for the cpildren
who were not ready. In the ona instance where khe
mother was esncouraged by the teacher to become ﬁore
invelved with the child and ramain in school helping
the teacher, the child made a good eventual adaptation

even though the separation was difficult.

Discussion

Changes in A and E ratings reflect adaptation-
separation as outlined in our hypothesis providing
us with a useful miithod to study this process systema-

JA L'(A))v\_
tically. A-positive-reaction;-growth is reflected——




thEsetafet
increase or sameness of exploration. Stress refleets

in an increase of attachment and decrease of axploration.
Limited information obtained fpom this rasearchE
suggests that nursery school entry is stressful,
particularly between the ages of 2.11 and 3.2 y#argﬁ

iz taxing the child's adaptive machanisms, It
is a time when the child is in the process of astablishing
autonomy,. He has just gained some independence.

of his mothsr, and in many instances is s:ill struggling
to establish control over slimination, His supér ego
functioning and self~-concept are still closely

tied to parsntal attitudes. Bsing confronted with
roepsated dally separations, not at his own but éomeone
alsa's dibcreticn, he reacts with decreased exploration
(flight, conservation~withdrawal) and qualitative

and quantitative changes in his attachment beshavior.
Rather than sharing his expdriences with the abject

of his attachment as he did during the pre-antry
examination, he becomes demanding, manipulative

of the mother and reacts more strongly to her &eaving

in an attempt to reestablish the relationship (fYight).
The difficulty in separating we see upon nursar*

school entrg is age.appropriate and more closely

related tnkﬁﬁg"staga of development than style of
mothering or previous independence, TNEG'wS'no’

longer can state that clinging at nursery sehoo}

-21. |



entrgnca indicates pathology nor that increased
clingingness is evidence of maternal overproteciion.

The ?reedgm of exploration and independancp
of mothar observed in the younger children, thervery
items used by mothers, teachers, and ourselves to
predict adaptation gives us the mistaken impression
of nursery school readiness. These characteristicg,
do naot mean that the child no longer needs access
to his mother.{%The fact théttthe older children
were more clinging and less exploratory suggesté
that other factors begin to operate at age 3,3
‘approxlmately. Possibly greater social awareness
and super-ego development are respossible., The fact
that exploration clearly decrsases points to the
effect of nursery schoal entry, but diminished novelty
or decreased exploration expected in familiar situations
may also be factors. This points to the nesd for
more information about changes in exploration and
attachment without the additional factor of ngfsety
school entry. It is qiite possible that the éiii§€§‘£3
of thas bhild to "regress® is adaptational and the
ability (physically and emotionally) of the environment,
aatiac snd abthnrs to respond to the increased need
for mothering is crucial., A child who cannot express
this need (bacause of previous disappointment 18
mother, anger abaut a new baby, physical unavai}ability.

super-sgo demands) may release mother but show j
|
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adaptational difficulties in school, We are sensitive
to our children's needs whers it is conéeniant%
not necessarily where it counts,

Our findings about the importance of age qnd
social development at nursery school entrance dra
so dramatic that they should be repeated on laﬁgar
groups of children in various settings, with various
socio-economic and cultural backgrounds. It is
quite possible that children who experience mat?rnal
deprivation react quite differently to nursery
school antry, possibly with a greater percentage
of hyperactivity, hostility and restlessness (Rowiteh
1966), 1If the nursery schaol or child care cenéer
provide better mothering there may be apgggitiva
reaction, We do not now know,

Object need and attachment, though intertwined
and affected by oral, anal, oedipal factors in the
psychoesexual development of the child, is a fundamental
entity., Physical presencs, not just 1ntetnaliz§tiun
of the mother/is crucial until adaptation is completed.
The concept of object need has far rsaching implications
for schoaling, education, child rearing, therapy

and our social institutions,

R N RR

Koo ) 4 :
In ﬁelping with this are our experiences ad
adults. A person who undergoes object loss or loss
of self essteem has greater difficulty adapting Fo

new situations and may react either by conserva#lon-



withdrawal (deprsssion, decreased exploration)q
agitated searching (hyparaﬁiﬁe, manicky, promisguity.
restless behavior) and by an increased need for
attachment (increassd depending, somatic illnasé,
increased compulsitivity), The need for an objsct

is particularly apparent under those circumstances,

Summary

A mbthod was devised to study adaptationusgparatiun
by measuring changes in attachment and exploration,
A positive reaction is evidenced for decreased gr}
same attachment and increased or same exploratién.
Distress is reflected in increased attachment and
decreased expldnatlon. All children examined shouwed
séﬁa distress at nurseérschaoi entry., Younger éhildren
were less attached aﬁé more axploratory before ﬁUrsary
school entry than the older ones, but reacted mére
atréngly with greater and more proleonged changeé
in attachment and exploratien, This suggests tﬁat
nursery school entry is a difficult adeptational
task., Independence of mother as evident in lesé
reactivity te her leaving Eﬁves the mistaken imérassian
of nursery school readiness, Adaptation to nursery
school is a difficult task and sensitivity to repeated
separation experiences which are not sslf-initidted

appears to be characteristic of this age group,
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Concomitant detachment from the child, the @other's
reaction to the separation}at a time that the child's
need for attachment incrsasss tends to compound

the problem, Thus in conclusion: The adverse i
reactions mé%gbserve in response to nursery school

entry are noé‘necessarily due to either patholo?y

of ths child or faulty mothering or ths school but

can ba sxplained by agee-appropriate reactivity ?

to prolonged-repeated separation-adaptation experiences,

aggravatad by lack of responsiveness and awarsness

of attachment naeds by the environment,

Refsrences

Ainsworth, M, D, (Jan, 1964); Pattarns of |
Attachmant Sshavior Shown by the Infant in Interaction
with His Mother, Merrill-Palmer Quarterly, Uul.;lﬂ,
No., 1, Pages 51-59,

Doll, £, A, (1955)3 Vineland Social Maturity
Scale, Western Psychological Services, Los Angelass,

Harlow, M, K, and H, F, Harlow (January 19§6)3
Affection in Primates, Discovery, &'

Kaufman, 1, C, and L, D, Resenblum (1967):

The Reaction to Separation in Infant Monkeys:
Anaclytic Dapression and Conservation Withdrawel,
Pasychosomatic Med., 29, pp. 648676, |

Mahler, M. S. (1965)3 On the Significance $F
the Normal Separation-Individuation Phase: w&t*
Refersnce to Research in Symbiotic Child Psychosis,
Drives, Affects, Behavior, Vol. 2, Edited by Max Schur ., 161.170,

1.



Mahler, M, S. and J. B, fMcDevitt (19568); Observa
tioanon Rdaptation and Defense in Status Nasce%di
Dsvelopment Preéﬁésors in the First Two Years of
Life, the Ps, Q., Vol, XXXVII, No. 1, pages 1-22,

Marschak, M., Ph,0. (Copyright 1961); Marschak
Interaction Scheduls (#IS) A Method for Evaluating
Parent-Child Interaction, Marianne Marschak, Registration
No., A-573-704,

Marschak, M, (1960); A Method for Evaluating
Child-Parent Interaction Under Controlled Conditiens,

The Institute of Genstic Psychology, Child Studr
Coenter, Yale University, 97, pages, 3-22,

Rowitch, J. M.D. (January 1966); Ongoing Dynamically
Oriented Mental Health Consultation in a School
Setting, Pressented in modified version at semi-annual
meeting, School Consultants, Los Angeles County
Department of Mental Health,

Jengen, G. D, and R, A, Bobbitt, Ph.D, (September
16-20, 1963); An Observational Methodology and |
Preliminary Studiss of Mother-Infant Interaction in
Monkeys, presented at the Ciba Foundation Guestj
Symposium on Mother-Infant interaction. London,@to
be published in Determimants of Infant Behavior, III,
8. M, Foss (Ed.), New York, John Wiley and Sons; Ine,

van Lesuwen, Kato and S, L. Pomer (October 1969);
The Separation-Adaptation Response to Tamporary}ﬁbject
Loss, The Journal of the American Academy of Child

Psychiatry, pages 711-734, .
o South Buasy

w26= /<of /971712/&4 y %%‘@hl’q

porz)



