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Introduction

dhen T was about 15 I was g member of a neture study-niking
group at s settliement on the lower East Side of New York. This group
was a favorite of tne headworker; he would meet regularly with us tc
discuss a broad range of topics, as well as to gulde us in the major
area for which the group had beer organized. At one of the heetings
he tolid us sbout a revolution-in ways of thinking about man which hsd
resulted from the work of "Yungenfreud." I was mich intrigued, and
after ihe meeting made a beeline for the Seward Park Public Library
to get some books by this author. But & search in ‘the card catelogue
under "Y" yiejded nothing. I was #inally, with some loss of pride;
reduced to asking the librarian whether they had any books by Yungen-
freud. Tuckily for me she wag .- to use old-fashioned terms From
intrqspective peychclogy, somewhut eppropriate iu the present context --
of an analytic rather than synthetic type. She was thus able to die-
entangle the "Freud” from the geetalt and refer me to the proper shelf,
In some way, I don't guite know how, Jung sort of got lost in the
shufflie. This is perhaps not svrprising glocs "Dreams," " Psycho-

pathology” and “Wit" were enovgh to occupy any youngster!
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From that time on, even though William Jemes soon became Iy
permanent hero, I have had & deep interest in Freudian theory. This
was true in college and in the year immediately after college which I
spent at Worcester. There in the middle 20's I had long and searching
discussions about psychoanalysis with an initially negative Lewis Hill,
who was then Assistant Superintendent. Through Raymond Willoughby, the
only analytically active person in Worcester at the time, Hill became
increasingly involved in psychoanalysis, undergoing his first analysis
with Willoughby. After graduate work I returned to Worcester, and it

wes during this period that I had & personal analysis with Zinn, and

later a control anslysis with Robeim, During these periods at Worcester,

end later in Chicago and Weshingtom, I have retained close contact with
psychosnalysis, though I have never had any institute training.

I have been little more than an onlocker so fer as the formal
organizational aspects of psychoanalysis are conoerned. I have, how-
ever, been much involved with psychoanalytic theory, its relationship
to general psychological theory, and its application to personality.
In the last several years before his death I was associated with David
Rapaport in the writing of & monograph on the impact of Freud on
psychology. Through the years T have tried to keep abreast of the
peychoanalytic idee and the advances and natural changes that any
idea must undergo.

I have spoken personally becsuse I want to be able to talk
frankly -- and I shall. I will attempt to be tactful, but I will not
be "politic." If I were, I might better stop now, 1 take for granted
that this group is accustomed to listen to heterodox opinions. I am

concerned, however, sbout the different way in which such opinions are
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usually examinsd by groups, as contrasted vith the wvay they are examined
by individuals. All I ask is that insofar as you can, you divest your-
selves of your group membership on this occasicn and listen to this
only temporarily one-sided personal conversation. I assume that you
understand that I speak for myself elone -- meither for my colleagues

nor for the institution with vhich I am associated.

¥here 18 peychoanalysis going? A good deal of vhat I shall have

to say, both explicitly and implicitly, relates in some way to the
mwie of psychoanalysis. One of my recent great disappointments came
from reading "Psychoanalytic Education in the United state,"(e) vhere
I had expected to find some thoughtful opinicns about this questica.

I vas most sorry to fimd that Lewin and Ross bhed apparently deliber-
ately limited the definition of their task so as o exclude a critical
overviev of psychoanalysis, and a&ucation for posychoenalysis. This is
a pity qince they could have coantributed so much to the discussion of
these important questions. Although I may not go alang with all of
the strictures contained in Psul Bergman's reviev of the volume in
Contemporary Peychology,(3) I find myself reluctantly egroeing with
him,

S8c=e nine years ago the Chicago Psychoanslytic Institute cele-
brated its 20th anniversary with scientific mectings. At that tims
‘Alan Gregg talked om "he Place of Psychosnalysis in Medicine,” (6)
Using for his text & question raised for another ares by Thomes Nixon
Carver, he asked psrtinmently: "Can psychoanslysis survive prosperity?”

At this seme meeting I discussed certain aspects of the relation
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of psychoanalysis to the social and behavioral sciences. I used as a
text the following statement: "...psychoanalysis appears to be enter-
ing a nevw era of security and maturity growing out of the recognition of
the significant contribution it has made to many fields. Psychoanalyeis
is at & point where its choice of direction for the future can be
deliberate, and determined by the objective needs of the situation.”
You recognize in the statement, at least by implication, the same
question vhich Dr. Gregg had asked. I welcome this opportunity to
expand upon the views I then expressed about psychoanalytic educaticn
of social and behavioral scientists for reseerch. These intervening
nine years have only served to strengthen these views -- you see I
don't learn readily nor give up easily. Anything I may say about
psychoanalytic education in general should be considered es merely
contextuél.

Despite some very important theoretical advances in ego psychology
end in the systematic presentation of psychoanalytic theory, both of
vhich are prominently assoclated with the name of David Rapaport --
vhose death is such a grievous blow to both psychology and psychoanalysis --
the present situation in psychoanslysis strikes me as calling even more
for the kind of progrem which I suggested in 1952.

I believe it would be fair to say that there is a more widespread
negative attitude about psychoanalytic therapy and practice'than there
was at that time, and except for ego theory, an increasing questioning
of various aspects of psychosnalytic theory. In considerable pert these
reactions are due to the relative absence of research and scholarly

activity around psychoanalysis proper. The excuses offered for this
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absence during the middle period of psychoenalysis' life are now less
Justified and much less acceptable. Psychoasnalysis has reeached voting
age now -- approximately 60 years old if we accept the date Jones
labels as the period when Freud emerged from isolation (organization
of the "Psychological Wednesday Society," 1902) -- and cannot so easily
get by with excuses. We must also recognize that paychoanalysis is,
with rare exceptions, attracting persons different in kind from the
restless souls with questioning minds who were attracted to it in the
early days; Most disturbing, perhaps, are the increasing evidences of
dissatisfaction and disenchantment on the part of persons who are funda-
mentally sympathetic to psychcanalysis.

It is necessary for psychoanalysis to teke account of this sit-
uation and to deal with Justified criticisms. 1Isn't it time to take
stock rather than to retreat into the highly vulnerable, if seemingly
self-sufficient and impregnable private shelters which the institutes
so frequently represent? At one time, when psychiatry departments
vere not so strongly amalytic, there was at least this arena in which
psychoanalytic ideas underwent some degree of testing. But psycho-
analysis' prosperity has resulted pretty largely in the disappearance
of these "alums,".with the loss in exposure to the aids to vigorous

development which adverse environment so frequently provides.

Before going on to my central theme, I want to say something
about one subject which is not part of my topic. I feel I must, however,
mention it. I refer to the training of persons from the social and

behavioral sciencee in psychoanalysie for psychotherapeutic or psycho-

analytic practice. My reasons for not dwelling long on this subject
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are two: first, because I believe that persons in these disciplines
have a more important function than psychotherapy to fulfill in rela-
tion to psychoanalysis -- this despite the great manpower shortage
which has been pointed out by the Joint Cqmmission;(l) and second,
because my own interests are not in this area.

I think it only fair to state my position on this topic straight-
forvardly to help clarify the issues we are really considering. My
fundemental position is that treining for psychotherapy -- whether
psychoanalytic or other -- should not be determined by & person's
discipline. Many years of otservation in this area have led me to
believe that so far as psychotherapy is concerned, the order of import-
ance of the three factors which are integrally involved are: first, the
personal qualities of the therapist; second, the nature of the patient
and his problem; and third, the nature and adequacy of the therapist's
training. I do not include professional identification in these three.

In fact, in relation to medicine as professional background for
psychotherapeutic training, I have often wondered whether the conven-
tional training in this profession does not sometlimes serve as a
hindrance rather than as an aid to optimal preparation for psychotherapy.
The training in dealing with patients and acting as healer of phyeical
ailments certainly hes its helpful aspects, but there 1s some danger
in this process of meking the student less sensitive to the subtleties
of psychological relationship and to social factors. The long exper-
ience of medicine in inculcating ethical principles affords an advantage
over the experience existing in other, younger fields. KNevertheless,

it 18 important to recognize that ethics is not & medical monopoly, and
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that its major mainstay lies in the character of the bractitioner,
Given the Droper selection principles -- both self- and external
selection -- ang pbroper sefeguards in the form of internal and external
Super-ego controls [ the details of which I heve described elsewhere(ll}]
this problem is "reasonably” well cared for. It isn't necessary to tell
& group of this kind how weak men are, and how far below their idesals
all groups fall in this respect.

The test with regard to this professional question for anyone is,
I Buppose, to examine the criteria one has uged in the actual situation
of baving to recommend & peychotherapist for a Person for whom ope has
personal regard. In such a situation, I have found myself making my
recommendations largely on the basis of the personal qualities of the
therapist and the general competence of hig training. I have paid
little ettention to whether he was a psychiatrist, a Peychologist, or
& social worker, If you examine your own conduct T wbnder whether many
of you will not find that your experiéncea are not too dissimilar. (In
this respect, in the case of psyﬁhiatrists, I have often been struck by
the incongruity between thelr individual behavior and the positions
they take in group esgembled, )

When I speak of personal qualities, I include particularly those
qualities of bersonality which we designate as honesty, integrity, and
fundamental human sympathy. I cannot think of any field where these
qualities are more importent than for carrying out the functions under-
taken in the field of psychoanalysis. I do not wish to minimize the
value of training bac round, however., I cannot say that I am entirely

satisfied with the training given either to psychologists or to physicians.
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T would feel wost comforteble if we had persons -- properly selected,
of course -- Who had gone through & training program of the kind recom-
mended oy Dr. Kubie,(Y) one which combines the benefits of both kinds
of treining. i

T+ may have been unwise to introduce my ma jor topic by raising
this controversial issue. T did not, however, reel that we would keep
the issues of training therapistis and treining researchers properly
separated if my views on this metter were not out in the open.

Let us now turn 1o the central theme -- the education, for re-
search and scholarly purposes, of social and pehavioral scientists in
psychoanalysis.

Besides such personal packground &s I have described earlier, 1
am using as & besis for my talk the reactions, coming from long-time
contact, of & number of vehavioral and social scientists who have
received different degrees of training at institutes recognized by the
American Psychoan&lytic Association. In addition, I have recently sent
out a questionnaire to as complete a 1ist as I could compile, of per-
sons in these disciplines in this country who nave received such train-
ing. The questionnaire was designed to obtain & full reaction to the
educational program in which they participated: the personal analysis,
the theory and technique gseminars, the case seminars, and the supervised
cases. They were 8180 asked to describe the personal and professional
effects of participation in the program and to make recommendations
for an optimel program. The respondents were guaranteed absolute
anonymity for themselves andvfor their institutes. The response has

been excellent -- thus far I have returns from 45 of the approximately
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55 persons written to. Since the results are only partially analyzed,
and since I plen to report these results in some detail in a separate
peper, I shall during the course of this presentation merely mention a
few of the most pertinent trends. On the basis of this varied back-
ground meterial I have some degree of confidence in the objectivity of
what I shall say.
The major task which seems to me to lie before psychoanalysis
is the consolidation of psychoenalytic contributions about personality
within the scientific framework. The achievement of this goal reguires
that'psychoanalysis do &s other sciences do: make 11s propositions
explicit, identify and meke public the data on which its predictions
are made, and test these predictions by relevant methods. While we
are setting this task before psychoanalysis, we must at the same time
recognize the difficulties that psychoanalysis, perhaps even more than
other behevioral sciences, has to overcome: the difficulties created by
the merkedly heterogeneous universe from which samples of behavior are
drawn, the biassed samples from which subjects are drawn, the diffi-
culties of translating concepts into testable hypotheses, the diffi-
culties in repeating observations, and the especially difficult problem
of the effect of the observer upon the observed. The latter problem 1s
perhaps more prominent in psychosenalytic work than in any other field,
for in no other area is the dependence upon the individual observer
as instrument so great, the processSes investigated so clandestine,
aﬁd the identification of the investigator with nis theory so profound.
But the delay in psychoenalysis' becoming a part of the family

of sciences is not entifely due to the extrinsic difficulties of the
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field. There have been certain important, if intrinsic, factors in-
volved in this delay. One of these has been the marked opposition of
both medicine and psychology to psychoanalytic date and hypotheses.
Others stem from the fact that psychoanalysis is & therapeutic device
as well as an investigative method leading to & body of theory, for
although this relationship of therapy and theory has many advantages,
the relationship also carries with it some disadventages. One such
disadvantege is a tendency for the practical to take precedence over
investigation or theory development. A result of this emphasis on
therapy has been the almost total limitation of participetion in the
field to persons with medical training. Such a limitation tends to
exclude classes of persons whose fundemental interests are more &pt to

be on the investigative and theoretical side.

I shall make nine major poinés about the importance and organiza-
tion of peychoanalytic education for research. They may be considered
as theses that I am ready to defend. Let me first list them togetaer
§0 you can see them in context. I shall then consider each in some
detail.

(1) Even though psychoanalysis is & closely intertwinad combin-
ation of theory of personelity, method of investigation and form of
therapy, the three aspects have this order of importance: first theory,
second method, and third therapy.

(2) Psychoanalysis is a part of paycﬁology. It has peculiarly
stretegic and clsse ascociations to tae sccial sciences, to the biologi-
cal sciences, to the humanities, and to medicine -- in fact, to any field

involving humen pcychological function.
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(3) In order to remain viable -- to maintein and develop itself --
psychoanalysis must much more stirongly than heretofore be supported by
continuing research and scholarship.

(4) The most promising additional group to drew upon for
scholarly and research activity in psychoanelysis is the behavioral/
social science group.

(5) Persons selected for this purpose must be given the best
psychoanalytic education possible. This involves the acceptance of
several principles:

(a) Such education is best carried out in en institute
associated with & university -- that institution of our society
created to encourage scholarly and research endeavors.

(b) The university setting should provide the psycho-
analytic institute with independent status to establish particu-
larly close relationships with.ggjg the graduate and the medical
school.

(c) In order to progress, psychoanalysis must continually
experiment with new patterns of education.

(d) New programs are best developed, not by general
adoption, but rather through pilot projects.

(e) The actual content of the programs should be limited
primarily by the needs of the students.

Now let us consider each separately.

Thesis 1 - The theory of psychoanalysis is the most important of its

three aspects.

The point sbout the triple character of psychoanalysis has been

developed considersbly by Benjamin(a) and others in the process of




- 12 -
clarifying the issues connected with the vobjective" study of psycho-
analysis., There is 1ittle need to expend further my own remarks on
thie topic, for my concern here is merely %o emphasize the great inter-
dependence'of the three aspects, their independent importance, and at
the seme time the relative order of importance for the future of the
field. With respect to theory, for the purposes of the present paper,
there is no cell for distinguishing sharply between the empirically
derived data leading to theory and the theory itself. T am including
under "theory" the range from these data, through the special clinical
theory, to the general metapeychological theory. With regard to method,
the problem 1is somewhat more complicatéd than it is for psychoanalyais
as therapy. Although originally the psychoanalytic intervievw -- the
retrospective historical approach -- Was the only way to attack the
study of psychoanalytic theory, over the years three other major
approaches to such study have been’originated: the developmental
prospective,Athe experimental (using animal or human subje:ts), and
the cross-culturel. Though these taree leter methode are irnortant,
pevertheless the psychoanalytic interview for the present remains
primary, and the other methods largely complementary. I myself have
argued strongly for the use of the interview, under certain controlled
conditions, as an objective approacn to research in peychoanalytic
theory. (12)

Psychoanalysis a8 therapy 1is gredually being less extensively
used in conventional form. with the grcwing recognition of the need
for fitting & special kind of therapy to & perticuler patient's needs,

and with the growing interpenetration of psychoanalytic theories into
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other forms of therapy, there is good reason for using the lengthy
process of psychoanalysis more sparingly, and for purposes -- train-
ing 1s an exumple -- where it remains of the greatest importance. It
eppears to me that the psychoanalytic method, which can be used both
a5 & method of therapy and as a method of investigation, will with
time be increasingly used for the latter purpose, and less as a method
of therepy. But psychoanalytic therapy will elways remain important
for providing the rich data on which its theory must in large part be
based.

Thesis 2 - Psychoanalysis is a part of psychology.

Psychology is a very broad field, and as is true of any disci-
Pline, is not the possession of any person or group of persons, organized
or Qnorganized, whether in the academy or in the consulting room. The
place of origin, place of domicile, vocation, etc. of the contributor
are irrelevant to his participation. The content he contributes is
the primary factor. I am pressing this obvious point in order to meke
clear that I do not consider psychoanalysis & medical discipline.T To
insist on its medical character seems to me & parochial way of looking
at psychoanalysis and is the result of giving too much importance to
certain historical events which Rapeport and I have considered in de-
taill elsewhere.(l3) It is of interest in this connection to examine
the four "greats" of psychology &s Boring lists them in the second
edition of his History: (+) Helmholtz, Darwin, James and Freud. Three
of these had medical degrees and one some medical treining. But is not
this fect quite irrelevant? For the most part it seems to reflect the

educationsl culture of their time. There is, of course, a psychoanalytic
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theory of neurosis., But is this not part of that field of psychology --
abnormal psychology -- which is particularly closely related to medicipe?

Academic psychology, now one hundred years old, in its battle
to free itself from philosophy, has necessarily had its own share of
vicissitudes and prevailing and countervailing prejudices, Eventually
I hope we will have a psychology which is delineated entirely by the
content relevant to the aree, and the interrelationships emong the
different aspects of this content, rather than by temporary irrelevant
political issues,

Thesis. 3 - Psychoanalysis needs research and scholarly support in order

to remain vizsble,

Psychoanalysie has to plan ahead in two major interrelated areas:
the training of beychoanalytic therapists, and the development of
psychoanalysis through research, Relatively much more effort will,

I believe, have tg be directed to the latter goel than has been the
case in the past. This is so for TWo reesons. First, because thera-
peutic activity is much more likely to drew support. Besides reguir-
ing less nurture, therapesutic activity is further encouraged by con-
siderable outside pressure to meet immediate needs in this ares.
Second, because the research and scholarly goal is the more Important
for the advancement of the field.

I therefore make a plea not only for greater recognition by
lostitutes of the importance of research in Psychoanalysis, but for
emphasis on educational programg that are oriented toward the develop-
ment of persons who can contribute effectively to research. This will

Decessarily involve institutes in giving to research & status and a
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proportion of staff time and resources that has not been true in the past.
It is unnecessary to develop this point at length for a group of
persons who have received their training in the medical schcols of this
country., Compare whet i1s being done in the institutes in the wey of
research and scholarship in psychoanaslysis, with that in eny area of
medicine or psychology. Suppose medical schooles over the country no
longer had basic science faculties, merely faculties consisting of
medical practitioners who devoted a part of their time to teaching.
How long could medical schools pre#ent themselves from becoming voca-
tional schools, perhaps not as bad as those in the era before Flexner's
Bulletin 4, but still vocational rather than professional schools, to
say nothing of centers of research and scholarship?

Thesis 4 - The most promising additionel group upoa which to draw for

research and scholarly support is the behavioral/social

science group.

It appears to many who exaﬁine the present scene, including my-
self, that if research and scholarly.aims are to be accomplished, a
change in certain policies.of psychoanalytic institutes -- particularly
policies relating to the recruitment of students -- is called for.

Psychoanslysis too rarely attracts from medicine itself persons
with & research outlook and motivation. In addition, as I pointed out
earlier, psychoanalysis has, because of its therapeutic emphasis,
almost entirely cut itself off from recruiting nonmedicelly trained
persons. In fact, such persons have generally had to break down quite
formidabie barriers in order to be able to obtain anélytic training.

When one considers the predominant social science aspects of
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psychoanalysis, one wonders if psychoeanalysis should not more asctively
seek out young behavioral and social scientists for training, to
supplement its medicelly trained recruits. Psychoanalysis has & greet
need for such scientists as have shown promise in their own specialties
end who are strongly motiveted to continue in the investigative area
related to psychoanalysis or even in psychoanalysis itself. (The need
of sociel and behavioral science for psychoasnelysis does not require
emphasis and is, I trust, implicit in everything I say. )

There are many reasons why recruiting policy revision seems
called for. In fact, it appears to me the only reasonably practical
way to achieve the goel I have outlined. The constriction of the pop-
uletion from which psychoanalysis has permitted itself to draew has led
not only to an artificial limitation of the number of research workers,
but has also resulted in a narrowing of the range of the field. One
cannot help but believe that such effects have hindered markedly the
scientific advance of psychoanalysis.

Both of these points are perhaps obvious, but I should like to
develop at least the second briefly. Alan Gregg(5) some 20 years 8go
commented in reletion to medicine in general that the problem of the
recruitment of persons for research was particularly difficult. (It
does not seem that the situation is substantially better now.) The
student at the end of his training period has open to him not only a
research career but also a career of practice which offers substantially
greater finencial rewards. In the particular branch of medicine of
greatest interest to us, psychiatry, a field where the training investi-

ment is even greater, the attraction of practice is inevitably greater.
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For the nonmedical student such conflict is markedly less. And what is
perhaps even more important, these students, especially the ablest of
the group, have already gone through a procees of selection of field

of interest which does a great deal to ensure a life devoted to
scholarshiﬁwor research in the academy. I would, of course, ifclude

in this class persons with medical treining who see their primary con-
tribution lying in research and scholarship. If such students are
brought up in environments where the behavior supports for the research
values are available, the number in this category will increase with
the years. The importance of such an outcome for the continued develop-
ment of psychoanalysis cannot be exaggerated. I have, on another
occasion, discussed vhat I considered the deplorable tendency among
many psychiatrists to delegate research to other disciplines.(ll)

I should point out that the American Psychoanalytic Association
has in the last few years recognized the importance of training social
and behavioral scientists for résearch. The Cdémmittee on Training
Standards in Relation to Training for Reaearch<9) hes been working
actively on this problem, to which it has given serious and thoughtful
consideration. Although this represents a substantial step forward,
it of course reflects a philosophy quite different in scope from the
one put forth in this paper.

Theeis 5 - Students who are to contribute along research or scholarly

lines must be given the best psychoanalytic education

possible.
Under this thesis I want to discuss & number of sub-theses, those

having to do with the vhere, the vhat and the how of carrying out such a

program.
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Sub-thesis a. In our society the institutional setting

that can most appropriately provide such an education

is the university.

For many historical reasons, during the early days of psycho-
analysis, the psychoanalytic institute hed considerable justification
for its independent status. These reasons are well known to you and
do not need repetition. But I raise the question whether we have not
for same time been in a period where there are so many disadveantages to
the private institute and so many advantages to association with a uni-
versity that the time for e change has arrived.

What are the handicaps of the independent institute?

Certainly any independent psychoanalytic institute with a serious
interest in research, but carrying & heavy burden of therapy training
programs, has to struggle with many problems in the present type of
setting. There is serious question as to whether guch institutions
can provide the superego supports 36 necessary for perseverence in
regearch. - It is, indeed, an unusual person who can, without these
supports, maintain himself against the pressures of which you are all
aware.

Another handicap of the independent institute is its hothouse
atmosphere where lack of serious criticism is inevitable. In an
environment where everybody holds essentially the same point of view,
self-deception is easy. Counterfeit conceptual currency can pass
easily from one person to another, since for mutual self-protection
there is tacit agreement not to examine the currency too cerefully. This

quid pro quo tolerance can in the end become highly destructive of funda-

mental values.
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The part-time nature of the operation cemnnot help but result in
an overemphasis on the "practical.” In an institution where private
practice is the dominant model provided by the instructors, the influ-
ence on the ego ideals of the students must also be in this direction.
In addition, a situation that calls so generally for the recouping of
financial commitments made at great personal cost must inevitably direct
the attention of the students away from scholarly pursuits.

What, in contrast, are the advantages of the university setting?
In describing the adventages of the university I am not unaware of the
inadequacies of many university settings. I eam far from considering
universities small utopias. But of the many imstitutions in our culture
vhich might be considered suitasble, good universities would in general
appear to be the optimal places for such an arrangement. In the semi-
protected environment of the university -- where the goals are organized
in a pattern more consonant with the values of a life oriented to teach-
ing, research, and scholarship -- oné is more likely to get the community
'aupport for one's superego that practically all of us need.

The university provides an atmosphere of constant competition
for ideas, both within one's own field and with other fields. This
comes both from the pressures by colleagues and from the pressures of
students which carry over from their contact with other departments
haviné these values. Such external review neceasitates constaent self-
reviev and provides -the controls which any discipline must have if it
is to develop optimally. The university standards -- those which cross
departments -- have both explicit and implicit effects on the standards

of & perticular department or school.




-2 -

The university also provides models of instructors vho must meet
university standards, whether as clinical teachers, as basic teachers,
researchers or scholars. The students therefore have a variety of
models with whom to identify, & variety rarely found in independent
institutes.

If psychoanalysis hopes to achieve status as & member of the
disciplines involved in achieving knowledge about man, 1t must take its
place in the university. While it keeps itself outside this setting
and restricts its activities as it has in the past, it cannot help but
develop an image -- for itself and for others -- of not being a member
of the family of sciences.

For these reasons, among others, we must consider whether ulti-
mately & much closer relationship of inatitutes and universities is not
called for if we are interested in meeting the research needs of psycho-
analysis. Such a stép would not‘only have reciprocal benefits for
peychoanalysis and the university fields, but woul& also result in an
increase of the number of medically trained as well as nommedically
trained investigators,

Sub-thesis b. The psychoanalytic institute should be en

independent institute in the university

sett;ggﬁasaociated with both the_gggduate

school and the medical school.

Even if it is granted that the psychoanalytic institute should be
part of the university, a serious question arises about the particular
place in the university where the institute should be located. White-
horn, in the appropfiately entitled "Academic Lecture"(lu) at the 1952

meeting of the American Psychiatric Association, has presented some
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major arguments for associating the institute with the university. But
Whitehorn would go oanly part way -- associate the institute with the
university as part of a Department of Psychiatry. This point of view I
do not share. As you know, there have actually been two instances of
institutes and one of a training center being made part of the medical
school setting. In each case these have been made a part of the clinics
of the Department of Psychiatry. Though this is & desirable step for-
ward and has undoubtedly led to an improvement in the situation I have
been discussing, I do not believe that this arrangement is optimal.
Psychoanalysis has a much broader function to fulfill. Essentially the
form of organization I have described results from what I consider too
narrow & definition of psychoanalysis. This definition, I believe, sells
psychoanalysis short by considering psychoanalysis as merely an adjunct
to psychiatry.

Further, as I see it, this form of arrangement is not truly
"university-connected." It is "Department of Psychiatry-connected.”
My own view has been that the optimal arrangement would be an autcnomous
institute intimstely related to the graduate school and the medical
school. (The details of the autonomy will of course have to be spelled
out.) The psychoanalytic institute could then be an important center
of intercourse between those who are primarily clinically oriented and
those who are primarily theoretically oriented. Effective teaching of
psychoanalysis takes place only in an environment of this kind, an
envirooment where both kinds of activity are given equal prominence.
An additional benefit of this scheme would be the opportunity it affords

those with a major interest in one area to receive complementary train-
ing in the other.
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It is, of course, possible to consider establishing two quite
different kinds of institutes. One type would be an orgenization set
up specifically for practitioners, either like the present type end
quite independent of the university, or similaf to the newer type &8880-
ciated with departments of psychiatry. The other kind would be for
theoretically oriented potential reseerchers and scholars and assoclated
with the graduate school. I doubt, however, that this is a desirable
arrangement. There is much to be geined by the theory-oriented from
constant contact with those who are clinic or.field-oriented end by the
field-oriented person from contact with the theory-oriented person.
Medical schools discovered this a long time ago, and I do not see any
trend towerds changing their arrangement. In fact, the trend is in the
contrary direction -- to integrate the field and theory orientations
and to bring them closer together.

It would be ungracious, in this context, not. to recognige the
great emount of teaching which persbns associated with the institutes
are carrying out in medical schools and, to scme extent, in graduate
departments. Though this activity is important, it does not of course
meet the much broader problem with wvhich I am concerning myself in this
paper.

Sub-thesis c. In order to develop optimally, psychoanalysis

must experiment with new educational patternsﬁ

I merely vant to make the obvious point here that every field
must constantly be re-examining its educational content and educational
techniques in order to achieve most effectively. Attendance at some

of the conferences of the American Association of Medical Colleges has
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impressed me with the emount of thinking thet i8 going on in medical schools
about the most effective ways of achieving medical educational goals. A
number of these schools are trying nev and sometimes quite radicel edu-
cational petterns. It seems to me that psychoanalysis must also open
itself up to this kind of experimentation.

Sub-thesis d. New programs are best developed through

pilot projects.

If in my discussion thus far you have at all received the impression
that I am in favor of the wholesale movement of present psychoanalytic
institutes into universities, then let me reassure you. TI think it
would be a grave mistake to adopt all at once & program such as I suggest,
on & wide basis. There must be an initial period of testing. My thought
is that a few pilot brograms should be established for trying out such
notions @8 I have advanced. These programs must obviously be set up in
places vhere there are both e good medical school, and & good graduate
school which is strbng in peychology and the social sciences. Because
of the reluctance of universities to set up independent institutes
on their campuses (although the number appears steadily to be increesing),
and because the suggestion here is that the institute have considerable
autonomy and especially close relations with two guite separate parts
of the university, it is most important that the administration of the
university as & whole, and that of the medical school and the graduate
school, be strongly committed to such a program. I shall not at this
point discuss_the receptiveness of academic institutions to such a plan
since the first step must be taken by psychoanalysis.

It is particularly important to emphasize the need for commitment
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to such a program on the part of psychoanalysis. In the questionnaire
I have referred to, a number of respondents have indicated that there
existed clear evidence of embivalence or the part of the institute with
which‘they were asgociasted regarding their training. These ambivalences
were expressed in a number of ways about which I shall say scmething
later,

Given such & setting and arrangement, who should be the students?
I shall not discuss the group which psychoanalysis has traditionally
trained any further than to say they must also be included.

As for the social and behavioral scientists at whom this particu-
lar program is directed, I have the following to say. They should be
persons of quality who have clearly indicated from their past history
that their primary concern is for research, teaching, and scholarly _
pursuit in the area of the social and behavioral sciences, and that they
are clearly committed to careers of this kind. The’combination of the
obvious criteria for such a status, with the selective procedures which
the institutes themselves must necessarily introduce, should ensure
obtaining students of this description.

What about the instructors? They should be highly selected for
competence in their specialties, whether theory or clinical work, and
for their ability as teachers. They should be friendly towards research,
"and have a willingness to make their experience, and sometimes even their
datae, available for research purposes. In addition to psychoanalysts,
the institute should have a considerable proportion of instructors from
the behavioral and social sciences -- specialists in their own areas

vho have gone through psychoanalytic training and are interested in
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research and scholarly work in this area. Most of the faculty will be
at least half time and many full time. Under such circumstances it
would be possible to establish a closer relationship between instructors
and students -- in some cases e kind of apprenticeship relationship.

Hopefully a good portion of the faculty would be devoting some
of its energies to research. For the best way to teach research is
not to teach about research, but to do research in which the students
get involved. And still more hopefully this research would be on psycho-
analysis and psychoanalytically oriented topics. Long observation of
the psyphiatric scene has impressed me with how much of the research
of psychiatrists is in fields other than psychiatry itself,

What shall we say about the educational program to be provided

for behavioral and social science students? I do not believe that any
of us is prepared to be very specific at this time. Of one general
point I am, however, convinced: the program nmst involve a combination
of theory and clinical work. My oem present view with regard to
specifics 1s that & personal analysis is a sine qua non, and some form
of supervised analytic work almost as essential. Of course, & consider-
able part of the present program of training is also valuable. In any
case, experimentation and individualization are necessary.

We might for the present assume that, in general, the progrem
in this institute would contain the same five major groups of expe--
rienceas is contained in the present program: personal analysis,
theory courses, methods courses, cese seminars, and supervised cases.
To these should be added a sixth 1mporfant area, that of research in

psychoanalysis, including related fields. This entire program would
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be open to all of the students, with a recognition of the need for set-
ting certain program prerequisites: both general prerequisites based
on needed bagic experience in the field, and individual prerequisites
based on a particular student's gosls. If the program were to be
limited to theoretical seminars, as 1t has been in scme institutes,
there would of course be little reason for this talk. Any graduate
department can arrange to give theoretical courses in arcas relevant
to its mission. It ig because I belleve -- and I cannot emphasize
this point sufficiently -- that psychoanalysis cannot really be under-
stood unless there is an opportunity to work with clinicel material and
to interact with persons expert in handling clinical material, that the
present progrem hes been suggested.

In this context, it would be of interest to you to knov that
there is general agreement in the questionnaire responses, from those
who have had the opportunity to go through & full program, sbout the
relative value of the five categories now represented. The educational
value of these five categories was ranked from the highest to the lowvest,
ae follows: personal analysis, supervised cases, case geminers, methods
courses, theory. It is & little difficult to tell vhether the lower
value placed upon methods and theory courses, particularly the low
value placed on theory, is due to the generally poor quality of the
teaching in this area, or to the essentially better learning contacts
provided by the case-oriented experiences. The respondents did, how-
ever, camplain generally about the theory courses, coxmsenting unfavor-
ably ebout them in comparison with graduate school courses. My ovn
guess 1s that the evaluation is based on poorer teaching, since there

geemed t0 be such universal agreement in the opposite direction about
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the teaching of one person who bad given theory courses in geveral
institutes. His theory courses' were evaluated as having @8 great or
sometimes greater velue than eny other parts of the progrem aside from
the personal analysis.

Some development of these general pointa about curriculum cen
be made with regard to renge of content. The questionnaire replies
jpndicete thet too often the scope has pot been based on the candidate's
needs, but rather on extrinsic considerations. These appeared to grov
either out of the fear that the gtudent might sometime wpractice”
psychoanalysis, or the gg_g_g-symbouc emotional jpvestment in the control
case. Instances vere given of acceptance by physician-studenta of the
participatiori by nonnedical gtudents in the theory courses and even 1.1\~
the case seminars. They apparently feared, however, thet they would
loge their distinction if those who wvere not physiclans vere given
supervised cases as well.

We must assume that in the new getting we have just described
this problem would be minimsl. There could not exist an attitude on
the part of the instructors that nonmedical students could have every-
thing but supervised cases, either for the reasons given earlier, or
because insufficlent auperviso;'y time was available for even the medi-
cally trained gtudents.

The institute ghould provide an atmosphere in vhich it is possible
to establish one's respsctive professional jdentity with pride and
equanimity and to maintain this jdentification without constant threat.
We must recognige the highly charged atmosphere of the analytic institute --

an atmosphere where gtrong needs are congtantly being brought to the
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surface, where education 1s taking place at an advenced age with conconmi-
tant neglect of family and ordinary satisfactions, and where financial
commitments are a constant source of concern. Such & situation

encoureges {nstabilities and defensive behavior which is not helped by

»ambivalences ipntroduced by tne instructors. It 18 important throughout,

as I heve said, that the instructors achieve & state of non-ambivalence
and that they be stable about their roles and gosals. Under these circum-
gtances the pedically-trained students would find it eagler to avoid the

kind of feelings or fears I have Just mentioned.

‘The program I have outlined, then, is one vhich recognizes that
only an integration of clinical and theoretical training in & scholarly
atmosphere can provide the optimal background for the education of social
and behavioral scientists, and for potential reaeél;chers with medical
bmmmds. Although for the effective execution of such & program the
university setting I have descri’oe;l geems at present optimal, I do not
necessarily see this es the pattern for all institutes. My expectation
i8 thet there will be a place for & variety of other organizational
patterns -- in associetion, for imstance, with strong clinical centers,
or vith research institutes guch as the intramurel program of NIMH. 1
aﬁ most doubtful, however, about the future usefulness of maintaining

& considersble proportion of institutes in thelr present dominant pattern.

Swrmery
what shell I say briefly in summary? As I have stated my theses

twice, I need not repeat them again. what I have said has really revolved

-around an attitude -- an attitude which may have only bveen implicit but
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which 1 shail now try to make explicit.

I have not been much coancerned with psychoanalysis as therapy.

If I have left the impression of having under-emphasized its importance,
this has been only because my presentation was directed elsewhere -- at
researck. Neither have I been much concerned asbout organized psycho-
enalysis. Rather, I have directed my concern to the contribution of

| psychoanalysis ﬁo organized knowledge. Psychoanalysis can no longer
keep ite resources isolated. It must get into the very center of
intellectual activity, make its contribution and be contributed to, as
other fields of knowledge are doing, and have done in the past. If
changes in psychoanalysis result from such intercourse, this is only
vhat is to be expected and the changes are to be welcomed.

But to be more specific, I want to point to two ethical questions
which underlie this attitude. The first is this: ¥When society has
invested heavily in the education and concentration of talent in a
Pield of knowledge, has not the grbup so privileged an obligation to
contribute its findings to the general body of knowledge?

The other is this: In & period vhen in so much of life we ere
surrounded and under the constant bombardment of irrationalities -- et
the international, the national, end the daily individual level -- is
it not the unavoideble obligation of & group whose members have presum-
ably gone through the most searching examination of their own irration-
alities ever, to set an example of rational conduct? (You see I am old-
fashioned in my psychoanalytic views.) At the very least, within its
own realm ought it not to be able to face problems objectively, and
provide this minute example of rationality? If this group cannot, which

one can? Noblesse does oblige. And getiing back to the wider area: to
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the argument which is sure to be advenced, about the puniness of such
efforts against the overwhelming odds, there are seversl answers. One
is thet ethics does not consider odds. The other is that there must not
be aay underrating of the_importance of the effective power of the group
which is most closely identified with one of the great revolutions in
human thinking -- & revolution which hes provided man with the means of
facing up to himself honestly, and with courage. If such strength is
to be frittered eway in preoccupation with petty internecine battles,
or in the setisfaction of purely personal needs, or in limited goals,
then is the group truly worthy of its heritage? Can soclety afford to
leave the responsibility for such an important area to such & group?

So I ask, is it not time nov to examine objectively the future
of psychoanalysis as & discipline, and decide where it is -- better,
where it has -- to go? At the present time this is largely up to

organized psthoanalyais.
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Foottiotes
T (P. 13.) 1In this context Jones' chapter on Lay Analysis (E. Jones,
Sigmund Freud: Life and Work. London: Hogarth, 1957, Vol. 3,

Pp. 309-323) 1is particularly pertinent.
# (p. 22.) Among others, the papers of M. Balint (On the psycho-

apalytic training system, Int. J. Psycho-Anal., 1948, 29,

167-173; Analytic training and training analysis, Int. J. _Psycho-
Anal., 1954, 35, 157-162.) and the paper of T, Szasz (Psycho-
nalytic training, Int. J. Psycho-Anal., 1958, 39, 598-613.) are

relevant,
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